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ABSTRACT 
A Feasibility Study of the Integration of Local History 
into the Social Studies and English Disciplines 
at the Middle School Level 
February 1987 
Susan Benton Silvester, B.A. University of Maine at Orono 
M.A., University of New Hampshire 
M.A., North Adams State College 
Ed.D., University of Massachusetts 
Directed by: Professor'- Masha K. Rudman 
The purpose of this paper is to demonstrate that local 
history can be successfully integrated into the disciplines 
of social studies and English at the middle school level. 
Although curriculum integration and the focus on local 
history have been demonstrated to be effective strategies 
for teaching at the middle school level, in a survey of 
thirteen middle schools in western Massachusetts, only four 
of the schools contacted offered local history in the cur¬ 
riculum. Reasons cited for the exclusion of local history 
instruction included a lack of available primary sources, 
insufficient quantity of classroom material, itinerant 
VI 
teachers being unfamiliar with local history and often no 
place in the curriculum for local history to be taught. 
This feasibility study utilizes objectives from the 
disciplines of social studies and English. Using the learn¬ 
ing theories of such educators as Dewey, Parker and Tyler, 
a curriculum focusing on local history was designed and 
implemented. 
A correlating postulation of this paper is that the 
study of local history invites activity-oriented teaching 
in the form of projects, displays, field trips and presenta¬ 
tions. Developmentally the middle school student has a 
need for activity-centered learning experiences, and the 
study of local history is ideal for inclusion in the curric¬ 
ulum at the middle school level. 
The results of this study indicate that curriculum 
integration of social studies and English to teach local 
history is a beneficial educational tool for middle school 
students. It has been further shown that local history as 
the vehicle to unite social studies and English is able to 
provide students with meaningful educational experiences. 
There is a wide range of literature pertaining to local history 
in western Massachusetts, and even teachers who have no 
prior knowledge of the local community can successfully 
present a local history unit. 
The success of this study is indicated by three factors. 
First, positive evaluations by students, teachers and parents 
Vll 
reflect the educational benefit of a local history curriculum 
integration project. Second, student involvement in the 
project as evaluated through observation and a parent 
survey showed a major involvement with material in and out 
of the regular classroom. Third, the success of this 
project is indicated by the fact that it is being repeated 
with modifications during another academic year, and it is 
planned to include this project on a regular basis in the 
middle school curriculum. 
vin 
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CHAPTER I 
INTRODUCTION 
This dissertation documents the integration of local 
history into the disciplines of English and social studies 
in three seventh grade classrooms at the Mohawk Trail 
Regional School. 
Statement of Problem 
Although curriculum integration and the focus on 
local history have been demonstrated to be effective 
strategies for teaching (Malloy, . 1982; Montgomery, 19 82; 
Feldman, 1981; Armstrong, 1981; Muth and Senesh, 1977; 
New York State Department of Education, 1982), most middle 
schools in western Massachusetts do not integrate local 
history into the curriculum on a regular basis. (Appendix 
A) In a survey of thirteen middle schools in western 
Massachusetts it was indicated that local history is not 
introduced because of the scarcity of primary materials, 
teachers are not familiar with local history or there seems 
to be no place in the curriculum for it to be taught. 
Developmentally the middle school student has a need for 
project-oriented activities (Bondi, 1972, p. 21), and the 
study of local history integrated into the English and 
social studies disciplines helps to meet this need. 
1 
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Given that teaching local history at the middle school 
level is perceived to be difficult due to a lack of primary 
materials and knowledge of the area as well as no apparent 
place for it in the curriculum, this dissertation will seek to 
answer the following questions: What is the historical back¬ 
ground of curriculum integration? Why are English and social 
studies compatible for this study? What are some successful 
local history projects in the United States today? 
In order to test the efficacy of a local history unit, using 
historical and theoretical underpinnings, this researcher con¬ 
ducted a five week pilot project at the Mohawk Trail Regional 
School in Shelburne Falls, MA with two teachers and fifty-four 
students in the seventh grade. (See description of setting, p.5) 
The researcher assisted in the design of the project and helped 
secure materials and resources. (See p. 65-66) The pilot pro¬ 
ject attempted to answer these questions: How well does local 
history lend itself to being taught at the middle school level? 
How well does this afford a stepping-stone to the study of his¬ 
tory in general? What is the students' response to the unit? 
What are the perceptions of the parents and teachers? What are 
appropriate activity-centered learning experiences? How well 
does local history fit into the curriculum? In order to deter¬ 
mine the success of the project, the researcher distributed 
questionnaires to all students, parents and teachers. Evalua¬ 
tion also included observation, interviews and examination of 
student work. 
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Rationale 
This researcher conducted a survey of thirteen middle 
schools in western Massachusetts (Appendix A) in which it was 
determined that local history is infrequently taught, if at all, 
in most middle schools. Within the same time period a Local 
History Awareness Survey was distributed at Mohawk Trail Reg¬ 
ional School (Appendix A) ; it indicated that a majority of the 
one hundred middle school students surveyed were interested in 
learning more about their local heritage. Most of the students 
had not studied local history in the elementary grades. In 
another survey querying the New England State Boards of Educa¬ 
tion responses indicated that only Massachusetts and Connecticut 
have no state or local history requirements. (Appendix A) 
These results reflect a strong interest in local history 
on the part of the students, yet little support from curricu¬ 
lum designers and educators for the pursuit of this interest. 
The very nature of local history exploration invites activity- 
centered learning experiences (Bondi, 1972), and since this 
type of learning experience is recommended for middle school 
students, it would seem appropriate to combine the two. Stud¬ 
ent interest in local history should be nourished and encouraged. 
What better way to teach the basic subjects of English and 
social studies than through a vehicle which is exciting to the 
students? Research has shown that an integrated, connected and 
beneficial to the learner. (Parker, 
relevant curriculum is 
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1894, p. 392; Dewey, 1956, p. 86) 
There are many sound reasons for studying local history, 
including the obvious one of providing a firm foundation for 
the study of state and national history. Montgomery has shown 
that the introduction of local history into the social studies 
curriculum increases student interest in American history as 
measured by selected instruments in achievement and attitude 
towards American history. In a study of eleventh grade stud¬ 
ents in southwest Ohio, Thomas Montgomery integrated local his¬ 
tory with American history. It was determined that the students' 
achievement levels were higher and'their attitudes were more 
positive when American history was taught by integrating local 
history into the curriculum. (Montgomery, 1982) Of particular 
importance to educators is the study done by Alan Feldman which 
explores the potential of local history to motivate students. 
(Feldman, 1981) Presented in Feldman's investigation are six¬ 
teen case studies of local history projects involving secondary 
school students in schools and museums, demonstrating the edu¬ 
cational potential of local history. (Feldman, 1981) 
Local history concentrates on a very small geographic 
unit of study, highlighting ordinary people and events. Since 
history is all too frequently regarded as the study of famous 
people and events, the attraction of local history is that it is 
very personalized. (Mahoney, 1981, p. 8) 
The study of local people and events provides a closer 
and more meaningful look at history than does the examine- 
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tion of state or national topics. Proximity to historic 
sites is an advantage to local historians, as is access¬ 
ibility to public records and oral history sources. Famous 
local people frequently have descendants in small towns who 
have maintained valuable genealogical and historical infor¬ 
mation, thus enhancing the personal aspect of local history 
for students at all levels. 
"History can serve as a link from the 
immediate past in an understandable 
and very human way that can give the 
young and newcomers a way of sinking 
their roots into the community." 
(Baum, 1974, p. 9) 
For the most effective utilization of local history at the 
middle and secondary school levels, local history should 
not be treated as a separate entity; rather, it should be 
integrated into the curriculum. (Mahoney, 1981, p. 8) 
Matthew Downey concludes that "state history can be used 
as a link between local and regional or national history, 
playing a vital and integrative role in the curriculum". 
(Downey, 1985, p. 6) 
Background and Setting 
The K-12 Mohawk Trail Regional School District en- 
compasses the nine rural towns of Ashfield, Buckland, 
Colrain, Hawley, Heath, Plainfield, Rowe, Charlemont and 
Shelburne, spanning more than 200 square miles in two 
Geographically, it is the largest school dis- 
counties. 
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trict in the Commonwealth of Massachusetts. The complex¬ 
ities of managing a school district of this magnitude are 
enormous. Such a minor problem as dissemination of school 
district mail is easily overcome in comparison to more major 
concerns such as the transition from five divergent K-6 
elementary schools to one regional 7-12 high school. 
It was this writer's proposal for the creation of a 
middle school program for grades 5-8 that helped ease the 
transition from the elementary school level to high school. 
(Appendix C) For two years a Teacher Center Steering Com¬ 
mittee had worked vigorously to establish a strong bond 
among students and teachers in grades 5-8 housed in separate 
buildings. In 1979, a $105,000 three year competitive Title 
XV-c grant was awarded to the Mohawk Trail Regional School 
District for the purpose of establishing a conceptual middle 
school. The term "conceptual middle school" most aptly 
described the project because it unified grades 5-8 in phil¬ 
osophy and concept, without the use of an actual middle school 
building. Due to monetary restraints imposed by projected 
transportation and construction costs, the students remained 
in their respective six schools. 
A director was hired to coordinate this middle school 
program. By the time the funding expired, the faculty of 
grades 5-8 had received intensive training in various 
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aspects of middle school philosophy, administrative support 
was strong and a solid program was intact. Today this 
middle school program remains a model followed by other 
western Massachusetts communities, such as Greenfield and 
Turners Falls. The faculty, administration and students 
offer many special programs and presentations, such as the 
annual Career Day, popular Middle School Musical and School 
Fair. The middle school curriculum provides a coordinated, 
well planned sequence of studies for all students. It 
includes a team teaching approach to the basic subject 
areas of science, mathematics, English and social studies 
as well as introductory courses offered on a rotating 
schedule for the related arts program in art, music, in¬ 
dustrial arts, home economics and foreign language. 
Although seldom introduced as a separate topic, local 
i 
history at the middle school level has been credited with 
enhancing student interest in American history (Montgomery, 
1982) and providing students with a sense of discovery 
(Malloy, 1982). Students from a defined geographical area 
tend to be parochial in their views; the study of local 
history may enable them to associate and make connections 
in a more meaningful way. (Ibid.) For example, when a 
local elected official does not live up to public expecta¬ 
tions, that person is usually voted out of office. There 
is direct control over local political figures. This pre 
mise is true at the state and national levels. Or the theme 
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of taxation without representation may be traced from a 
local study of the Boston Tea Party to the American Revo¬ 
lution on a national level. On an international level this 
theme can be traced to the English Parliament removing the 
power of Kings to levy tax; the kings no longer had money 
to pay large armies to wage war for them. Exploring the 
educational potential of local history in the school curric¬ 
ulum, Feldman emphasizes the importance of student motiva¬ 
tion as a direct and positive result of utilizing local 
history in the classroom. (Feldman, 1981) 
In the Mohawk Trail Regional Middle School as well as 
in most middle schools in western Massachusetts, however, 
local history is not taught on a regular basis. In a sur¬ 
vey of thirteen middle schools from Worcester to the Vermont 
border, only four of the schools contacted offered local 
history in the curriculum, and of these four, only two 
provided instruction on a regular basis. (See Appendix A) 
Worthy of note, however, is the fact that nine of the spokes¬ 
persons responded with a desire to provide a stronger, more 
systematic local history curriculum for their middle school 
students. 
The Worcester East Middle School in Worcester, MA, 
offers a unit of study about the Worcester government; this 
course is available only to honor students in the eighth 
grade. In Northfield, MA, the Pioneer Valley Regional Sch¬ 
ool provides instruction for one quarter of the year for 
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students in grade eight. All state and local history topics 
are combined in this one class. 
At the Amherst Junior High School in Amherst, MA, a 
one semester local history course for all ninth graders 
that had been an integral component of the social studies 
curriculum for the past ten years is now being taught for 
one semester in grades eight and ten. Local history is 
being taught in grade eight this year, but has not yet been 
introduced in grade ten. This shift in grade levels was 
prompted by the need for change in the social studies 
curriculum. 
Especially noteworthy in the Amherst local history 
curriculum are the materials developed by social studies 
teacher Margaret Clardy. They consist of a 236 page 
curriculum guide and an extensive evidence notebook com¬ 
piled during a two year project funded by a grant from the 
National Endowment for the Humanities and by the Amherst- 
Pelham Regional School District. The evidence notebook, 
History in the Making, is composed of photocopies of local 
primary sources such as birth, marriage and death records, 
letters, wills, quitclaims, census records and other mater¬ 
ial pertaining to David S. Warner, a local resident. The 
Amherst Local History Project initiated a model local his¬ 
tory curriculum guide as well as a great deal of enthusiasm 
for this aspect of the social studies. This social studies 
curriculum continues to serve as an exemplary model for the 
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study of local history. 
Amherst, however, is the exception rather than the 
rule when it comes to teaching local history to middle 
school students. In Florence, MA, at the John F. Kennedy 
Junior High School a three week course in local history is 
taught occasionally in the eighth grade American History 
class, but no local history is taught on a regular basis. 
At the Greenfeidl Middle School in Greenfield, MA, teachers 
sometimes plan field trips to local places of interest, but 
no local history is prescribed in the overall curriculum. 
In Westfield, MA, at the Westfield Middle School, the prin¬ 
cipal expressed regret that no local history is included 
in the curriculum. 
Reasons cited for the exclusion of local history in¬ 
struction included a lack of available primary sources, 
insufficient quantity of classroom material, itinerant 
teachers being unfamiliar with local history and frequently 
no predetermined place in the curriculum for local history 
to be taught. 
The study of local history invites activity-oriented 
teaching in the form of projects, displays, field trips and 
presentations. A natural introduction to a local history 
unit might include a walking tour of a town, gathering 
local artifacts for a display and conducting library 
research for a presentation. These are examples of 
activity-oriented learning experiences which lend them- 
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selves well to the study of local history. They are a 
natural extension of this subject area. Developmentally, 
the middle school student has a need for activity-oriented 
learning activities. (Bondi, 1972, p.21) This is an age 
of self-awareness and rapid growth; students are maturing 
physically, mentally and emotionally as they approach and 
enter adolescence. Students at this age level thrive in 
a project-oriented educational atmosphere. (Bondi, 1972, 
p. 21) It is important that middle school students achieve 
active involvement in the learning process. There is much 
more to local history than just names and dates. 
"The historical imagination, which the 
story of history should cultivate, 
develops not just through reading or 
hearing about statements about the past, 
but through acquiring for oneself a 
sense of the concrete circumstances of 
life - its sights, sounds, smells, 
tastes, textures. Students need to use 
all their senses in gaining an under¬ 
standing and feeling for the past. 
Teachers should ask themselves what 
students need to experience beyond a 
historical narrative to bring alive 
the history they are studying: how the 
abstract can be made concrete and 
immediate without destroying its his¬ 
torical integrity." (Downey, 1985, p.26) 
One reason for the exclusion of local history from 
the middle school curriculum is that there is no pre- 
determined place for it in the regular curriculum. For 
almost a century American educators have been expounding 
the merits of curriculum integration. (Parker, 1894; 
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Dewey, 1956; Taba, 1962; Inlow, 1966) In keeping with the 
concept of utilizing local history as the vehicle to teach 
English and social studies, it is necessary to examine the 
integration of these two closely related disciplines. Not 
only does educational literature reflect positive support 
for the use of curriculum integration in all subject areas, 
but it specifically designates English and social studies as 
compatible subject areas. Evidence of this powerful combina¬ 
tion was traced through the core curriculum movement by 
secondary education specialist Grace Wright at the United 
States Office of Education in Washington, D.C. (Fraley, 1981, 
p. 79) The core curriculum movement which flourished from the 
1930's to the 1950's usually utilized a correlated curriculum 
built upon a cultural epochs theme, and it frequently replaced 
social studies and English classes. (Ibid., p. 84) A main 
tenet of the core curriculum was to provide students with a 
sincere appreciation of their heritage. (Ibid., p. 120) 
This feasibility study attempts to integrate the 
compatible disciplines of social studies and English, em¬ 
ploying local history as the vehicle of unification. In 
the context of an activity-centered, interdisciplinary local 
history curriculum, students will be provided with the op¬ 
portunity to more carefully examine themselves and their 
surroundings through their local heritage. 
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While it has become apparent that many middle schools 
in western Massachusetts do not include local history in 
the regular curriculum, there is enthusiasm for teaching 
the subject, as evidenced by responses to the middle school 
survey. (See Appendix A) Local history invites the type 
of activity-centered learning experiences upon which middle 
school students thrive. (Bondi, 1972, p. 21) 
Curriculum integration does not provide the only 
strategy for the use of local history at all grade levels; 
it should, however, be considered a powerful vehicle for 
incorporating local history into the English and social 
studies disciplines at the middle school level. 
Organization of the Study 
Chapter One has stated the problem, provided a ration¬ 
ale for the study, and presented the background information 
pertinent to this significant topic. Chapter Two explores 
the historical and theoretical foundations for curriculum 
integration utilizing the disciplines of social studies and 
English. It also presents research on local history at the 
middle school level. Chapter Three provides a description 
of the project. 
in the fourth chapter of this dissertation the project 
is analyzed using the following criteria: student projects 
written work, field trips and written evaluations. A 
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examination of the projects and activities the students 
produced and the results of feedback from students, parents 
and the two teachers directly involved in the implementation 
of the project serves as the documentation for the project. 
Chapter Five summarizes the conclusions that may be drawn 
from the analysis of the data. Recommendations for 
further research are included in this final chapter. 
CHAPTER II 
CURRICULUM INTEGRATION AS A FOUNDATION FOR THE STUDY 
OF LOCAL HISTORY AT THE MIDDLE SCHOOL LEVEL 
Integrated Curriculum 
As early as the summer of 1761 a schoolhouse was built 
at the foot of "Meetinghouse Hill" in nearby Colrain, 
Massachusetts; by 179 3 there were four such schoolhouses in 
Colrain. (Catamount Hill Association, 1912, p. 16) In the 
summer of 1812 the first schoolhouse flag in the United 
States was raised over a log cabin style, one-room schoolhouse 
on land owned by Paul Davenport in the town of Colrain. (Ibid.) 
At the time of this significant historic event, eighteen 
states had been admitted to the Union. One may rest assured 
that in this humble schoolroom, where sat boys and girls of 
all ages, curriculum integration in its most rudimentary 
form was at least attempted. This area of western Mass¬ 
achusetts is generously embued with vivid lore of its rich 
and colorful history. 
The first real public schools in this country were a 
vision of one man, that early apostle of democracy, Thomas 
Jefferson, who clearly saw the conditions necessary for the 
success of democracy; it was he who outlined a proposal 
for state supported schools at the primary and university 
15 
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levels. (Parker, 1894, p. 425) Thus it was that small 
community schools began to bring together children of all 
nationalities, sects and classes into what was termed the 
"common school." The social factor in school was the great¬ 
est attribute of all, (Ibid., p. 421) and it was this power¬ 
ful merging of children in a new nation that Thomas Jeffer¬ 
son envisioned as the foundation of our democracy. So it 
was that the common school, slowly and painfully, began to 
evolve in New England. Resentment came from prestigious, 
established private schools and from the influential 
families who supported them. 
In the year 179 6 a poor farmboy named Horace Mann was 
born in the small town of Franklin, Massachusetts; he 
attended a common school, went on to Brown University and 
then studied law. A highly respected man, he was selected 
to be secretary of the board of education, and in 1839 he 
sacrificed a potentially glorious career in law for a job 
in education which paid only $1,000 per year. (Ibid., p. 
427) In the same year Mann proposed that teaching be given 
the status of a profession, and he founded the first normal 
school in America in Lexington, Massachusetts. (Ibid., 
p. 430) The normal school was designed to prepare a person 
for the occupation of teacher; others were established 
throughout the state, ultimately spreading to New York, 
where the first normal school was organized in Albany m 
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in 1843. (Ibid.) The establishment of normal schools 
served to reinforce the common school foundation. At about 
the same time educational reformers in other states began 
to advocate the common school program, notably the prom¬ 
inent Dr. Henry Barnard of Hartford, Connecticut; others 
included Rev. S.R. Hall of Vermont and Dr. Gallaudet, a 
noted teacher of deaf mutes, from Connecticut. (Ibid., p. 
425) 
The evolution of the American common school took place 
within the relatively short time period of approximately 
sixty years from 1780 to 1840. Three periods of development 
characterized the growth of the common school: first, the 
establishment of the early normal schools patterned after 
the vision of Horace Mann, second, the organizational 
phase of building many common schools and organizing local 
systems of education, and third, the improvement phase which 
was characterized by a search for better methods and 
materials. (Ibid., p. 431) 
The common school was fairly well established in 
America when Francis W. Parker was born October 9 , 1837 , 
in Pescataquog, New Hampshire. It was he who introduced the 
theory of a truly child-centered curriculum. A well- 
travelled, modest and sensitive individual, Parker was in¬ 
vited by John Quincy and Charles Francis Adams, Jr., to 
come to Quincy, Massachusetts, and as their superintendent 
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of schools make improvements in the educational system. 
(Fraley, 1981, p. 28) Reading, writing, spelling, arith¬ 
metic and drawing became more closely related, and the 
geography, history and science lessons became the subjects 
of these exercises, thus relating the whole curriculum. 
(Ibid.) Parker had successfully introduced a strong in¬ 
tegrated curriculum in the five years he governed the Quincy 
schools. Shortly thereafter he accepted the principalship 
of Cook County Normal School near Chicago, where he encouraged 
a practical, "hands-on" approach to learning, promoting 
the handling of objects in the classroom and learning to 
read with words and sentences rather than individual letters. 
Parker's hope was that the curriculum would be seen as a 
whole and that interrelationships among subjects could be 
stressed: 
"Indeed, most courses of study, now, 
involve unification of studies to 
some extent: geography, for instance, 
comprehends in a vague way history and 
most of the sciences. The particular 
virtue of this theory is that it 
admits of tentatives. A teacher may 
see that educative thought has a direct 
influence over the acts of word- 
association, and with phonic, phonetic, 
even word methods, may introduce 
partially the thought factor in teach¬ 
ing the first steps of reading. 
In all textbooks on arithmetic 
there are concessions to the practical 
use of number in a few of its countless 
applications to the central subjects; 
the main line of study may be enhanced 
by relating arithmetic to geography 
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and science, and the drill work 
still be continued. 
Although copy-book work in pen¬ 
manship be generally maintained, 
tentatives may easily be made in the 
direction of thought expression. A 
teacher, while following assiduously 
some "system" of flat copy-drawing, 
may find occasional place for real 
drawing in connection with botany, 
geography, and the other central 
subjects. 
In the same line, structural geo¬ 
graphy may be more effectively coor¬ 
dinated with geology and mineralogy, 
and history with geography. A 
glimpse makes way for a gleam, 
and a gleam broadens into a full 
blaze of light through honest striving 
in the right directions." 
(Parker, 1894, p. 392) 
Parker further asserts that teachers must become 
familiar with all subjects and be able to teach them as 
interrelated entities, (Ibid., p. 398) and that 
"There is a close unity in the study 
of the central subjects, and that is 
the unity of function, the dependent 
interrelation of the subject of one 
study upon the subject of all studies. 
Leave out the subject of one study, 
and none of the others could exist. 
Each subject exists because the 
others exist." (Ibid., p. 44) 
This concept is woven into Francis Parker's philosophy 
of education, as outlined in his Doctrine of Concentra¬ 
tion. (Ibid., p. 373) 
Like Francis Parker, John Dewey was a proponent of an 
integrated curriculum. He was born in Burlington, Vermont, 
on October 20, 1859, just twenty years after Parker, and 
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was the Director of the School of Education at the 
University of Chicago before ultimately going on to Columbia 
University in New York. Dewey makes a strong case for 
connecting studies, such as making a cooking project in school 
the basis for an interest in botany. (Dewey, 1956, p. 86) 
Dewey believed that an integrated curriculum ought to be 
utilized in schools to model the relationships of subject 
areas, just as "the art of the Renaissance was great because 
it grew out of the manual arts of life. It did not spring up 
in a separate atmosphere... The school should observe this 
relationship." (Ibid.) 
In his Pedagogic Creed, Dewey states that the true center 
of correlation for school subjects isn't science, literature, 
history or geography, but it is the child's own social 
activities, the expressive and constructive activities, 
which are the center of correlation, thus lending credence 
to the justification for teaching cooking, sewing, and manual 
arts. (Dewey, 1964, p. 433) 
Life experiences personify the ideal, according to 
Dewey, when he states in The Child and the Curriculum that: 
"Experience has its geographical aspect, 
its artistic and its literary, its 
scientific and its historical sides. All 
studies arise from aspects of the one 
earth and the one life lived upon it. 
We do not have a series of stratified 
earths, one of which is mathematical, 
another physical, another historical, 
and so on. We should not be able to live 
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very long in any one taken by itself. 
We live in a world where all sides 
are bound together. All studies grow 
out of relations in the one great 
common world. When the child lives in 
varied but concrete and active 
relationship to this common world, 
his studies are naturally unified. 
It will no longer be a problem to 
correlate studies. The teacher will 
not have to resort to all sorts of 
devices to weave a little arithmetic 
into the history lesson and the like. 
Relate the school to life and all 
studies are of necessity correlated." 
(Dewey, 1956, p. 91) 
Dewey further states that connectedness in growth must be 
the constant watchword for the educator. (Dewey, 1964, 
p. 10) That connectedness in the growing process overlaps 
curriculum integration of subject matter in the classroom. 
Both Dewey's and Parker's philosophies were promoted 
at the turn of the century in Gary, Indiana, by William 
Wirt, who implemented the Work-Study-Plan in 190 8. In 
essence, his basic goal was to keep children happily 
supervised in work, study and play activities all day. 
Cooperative teaching efforts were supported whenever 
possible, (Fraley, p. 61) and departmental teaching ac¬ 
tivities were encouraged. (Ibid., p. 63) Wirt sought to 
further develop the theories of education as advocated by 
Dewey and Parker. Learning by doing continued to be an 
integral part of the educational system. (Ibid., p. 65) 
The Gary plan which Wirt devised ultimately spread to 
New York. 
22 
The progressive schools of the 20's advocated the 
development of a free, creative child. (Ibid., p. 77) 
Following the stock market crash in 1929, there was a re¬ 
newed interest in establishing schools as models for de¬ 
mocracy. (Ibid.) The decade of the 1930's continued with 
this trend, with the rhetoric changing to schooling for 
the "whole" child. (Ibid.) 
Educators such as Hollis L. Caswell and Doak S. Camp¬ 
bell attempted to spark student interest in preparing to 
pursue rich, rewarding lives in a democratic classroom set¬ 
ting. For several decades educational literature referred 
to a correlated curriculum around an English and social 
studies theme as the "core curriculum." (Ibid., p. 84) 
This core curriculum movement was studied by a specialist 
in secondary education, Grace Wright, at the United States 
Office of Education. (Ibid., p. 79) At the very heart of 
this core curriculum was the integration of curriculum 
itself, namely English and social studies. 
The Gore Curriculum concept involved the integration 
of subjects. Grace Wright's research concluded that about 
ninety percent of core programs replaced or included social 
studies and English, usually utilizing a correlated curric¬ 
ulum around a cultural epochs theme. (Ibid., p. 84) 
Unfortunately the core curriculum ultimately was deemed 
a failure by such educators as Caswell, Fraley, Foshay and 
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Campbell. Excessive demands placed on teachers such as 
frequently giving one teacher total responsibility for in¬ 
tegrating both the English and social studies curriculums, 
led to the discontinuation of this program. (Fraley, 1981, 
p. 85) Hollis L. Caswell had devoted a lifetime to the 
core curriculum effort. He had stated that he had not been 
able to find teachers capable of working with the core 
curriculum. How disappointing it must have been to acknow¬ 
ledge this failure. 
While the core curriculum's arduous struggle to provide 
the nation with the ideal democratic school continued, the 
Eight-Year Study under the direction of Harold Alberty at 
Ohio State in 1932 was instrumental in interesting partici¬ 
pating schools in the core curriculum. Under the auspices 
of the Progressive Education Association, thirty selected, 
progressive secondary schools would be free to experiment 
with their curriculums. In return their students would be 
able to matriculate at two hundred institutions of higher 
learning if recommended by their principals for admission. 
(Fraley, 1981, p. 119) It is interesting to note that one 
of the many concerns this study hoped to address was the 
failure of schools "to give students a sincere apprecia¬ 
tion of their heritage as American citizens." (Ibid., 
p. 120) 
The Eight-Year Study's evaluation committee was led by 
Ralph Tyler, and it made great strides in the establishment 
of measuring devices including tools for evaluation. How¬ 
ever, the five volume report published in 1942 did little 
to persuade educators to adopt an innovative core curric¬ 
ulum. (Ibid., p. 126) Tyler's report could state only that 
the students from the experimental schools performed as 
well academically in college as students from conventional 
schools. 
In 1951 the Fund for the Advancement of Education was 
established by the Ford Foundation (Ibid., p. 137) to 
"assist and stimulate existing institutions to test many a 
promising avenue of change." (Ibid., p. 138) In 1959 
Jerome S. Bruner, a professor of psychology at Harvard 
University, led a ten day conference for 35 scholars to 
discuss how education in science might be improved in our 
primary and secondary schools. One main decision of the 
group was that it is not economical to teach specific topics 
such as contour plowing if their context in the broader 
structure of science is not made clear. (Bruner, 1963, 
p. 31) 
In 1961 the Comprehensive School Improvement Program 
(CSIP) took the place of the Fund, and two of the many 
areas in which it sought improvement were team teaching 
and flexible scheduling, both of which paved the way for 
more curriculum integration; here in Massachusetts the 
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Newton Public Schools received nearly a million dollars of 
the Ford Foundations's CSIP grants. (Fraley, 1981, p.143) 
In the late 1960's humanistic objectives became popular, 
while William Wirt's plan in Gary, Indiana, core curriculum, 
and statements of Parker and Dewey were repackaged with new 
labels by such educators as Jonathan Kozol. Non-graded team 
teaching and continuous learning units characterized the 
Newton schools. Jonathan Kozol deemed it "one of the few 
really great school systems of the nation." (Ibid., p 154) 
Many of the innovations of the 1960's such as team teaching 
and flexible modular scheduling -lived on and have been 
carried through to the mid-1980's in some fashion or another. 
Curriculum integration, independent study, language labora¬ 
tories and better use of library media resources were but 
some of the many influences carried forth to the present. 
Need for Curriculum Integration 
The need for curriculum integration has been demonstra¬ 
ted by the results of numerous studies. When American histo¬ 
ry was taught by integrating local history into the curricu¬ 
lum, it was determined in a study conducted in Ohio by 
Thomas Montgomery that the achievement levels of students 
were considerably higher. Additionally, their attitudes 
were more positive. (Montgomery, 1982) In another study 
involving the utilization of curriculum integration, it was 
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determined that local history should not be treated as a 
separate entity, but that it should be integrated into the 
overall curriculum, especially at the secondary and middle 
school levels. (Mahoney, 1981) 
Integration of knowledge is a vital issue, especially 
as the number of specialized fields increases. Hilda 
Taba makes a plea for more rather than less emphasis on 
integrating knowledge. (Taba, 1962, p. 189) Since high¬ 
lighting specialized knowledge rather than ideas which in¬ 
tegrate knowledge only widens the gap among specialists, 
she states that the greatest need today is to develop some 
common factor which will make communication possible among 
people engaged in various specialized phases of human 
endeavor. (Ibid., p. 190) 
Gail M. Inlow in her curriculum classic of the mid- 
1960's states that the teacher who specializes but is also 
broad in scholarship can reveal the nature of man both 
through the single discipline and across disciplinary lines. 
(Inlow, 1966, p.24) She succinctly concludes that compe¬ 
tent teachers consistently interrelate the various aspects 
of a curriculum. Whether subjects appear as separate 
entities or in a combined arrangement, they become holistic 
under the direction of a truly professional teacher. 
(Ibid., p. 31) 
The concept of teaching English as a whole, integrated 
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process within meaningful and functional contexts is an 
old one, having been expounded at least as early as 1908 
in Edmund Burke Huey's The Psychology and Pedagogy of 
Reading. (Busching and Schwarts, 1983, p. 43) 
Indeed, one ponders the question of how the subjects 
ever came to be separated: 
"There is a widespread concern about 
how the "language arts" - reading, 
writing, speaking, the comprehension 
of speech, and possibly also the 
appreciation of literature - should be 
integrated in the school curriculum... 
The question is not how the language 
arts should be brought together in the 
learner's mind, but why-, they should ever 
be separated." (Smith, 1979) 
Separation of subjects was sharply criticized by 
educational leaders as an impediment to the fullest develop¬ 
ment of each subject and to the broader, intellectual, 
psychological and social development of students. (Busching 
and Schwartz, 1983, p. 5) 
Like a thread delicately woven into the fabric of our 
society, the idea of curriculum integration has evolved 
into a meaningful pattern. In each decade it has emerged, 
at times more ceremoniously than others. Many school 
environments naturally invite the utilization of curriculum 
integration, communicating to the student, teacher, parents 
and community that it is a powerful tool, promoting personal 
growth, in-depth understanding and mastery of curriculum 
material in more than just one discipline. 
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Local History Projects 
Probably the most celebrated local history project in 
America is the Foxfire experiment, conducted by high school 
English teacher Eliot Wigginton in Rabun County, Georgia. 
In the late 1960's "Wig," as he is known to his students at 
the Rabun Gap-Macoochee School, found a channel for the often 
untapped energies of students in the form of a literary 
publication, Foxfire Magazine. In the process of writing 
about the literature, culture and history of Georgia's 
Appalachian hill country, the students rediscovered their 
community and its traditions. Wigginton asserts that build¬ 
ing self-esteem is as much a part of the project as is 
teaching about language and culture. 
The magazine evolved into a series of four books 
commencing with The Foxfire Book; in that first volume one 
could learn about log cabin construction, weaving baskets, 
faith healing and moonshine. Foxfire 2, Foxfire 3 and 
Foxfire 4 continue the oral history tradition with warmth, 
humor and wisdom. The subject matter is as diverse as the 
people of Rabun County, ranging from beekeeping, corn 
shucking and pea thrashing to midwifery, ghost stories and 
burial customs. 
Oral history, the research technique for preserving 
knowledge of historical events as recounted by its partici¬ 
pants, is a rich component of local history. (Malloy, 
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1982, p. 17) Interviews are usually conducted with audio 
and/or visual tape recordings of people with personal 
knowledge of historical events. An oral history component 
is an excellent supplement to any local history project, 
particularly one involving students at the middle school 
level or older. 
An examination of the research related to this feasi¬ 
bility study indicates that investigations in the area 
of local history have been conducted at the community college 
level (Malloy, 1982) , at the secondary level (Montgomery, 
1982; Feldman, 1981; Armstrong, 1981; Muth and Senesh, 1977) 
and at the fourth grade level (New York State Education 
Department, 1982). This researcher has found no studies 
that have been conducted in the area of local history using 
an interdisciplinary approach at the middle school level. 
In a case study of the cultural journalism project 
"Ebbtide" Lee Armstrong documented the results of the work 
of twenty students at Frederica Academy. Located on St. 
Simons Island off the coast of Georgia, this project closely 
parallels the Foxfire experiment. The findings of the study 
were significant. First, the students who produced the 
magazine "Ebbtide" gained self-confidence, a sense of 
responsibility and respect for the people interviewed. Sec¬ 
ond, the process of writing, editing, publishing and ul¬ 
timately marketing "Ebbtide" magazine greatly improved the 
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students' skills in these areas. (Armstrong, 1981) 
The advisors of this magazine cited the nearly overwhelming 
demands of their role; however, they stated that even 
partial success was worth the amount of work required to 
produce the magazine. (Ibid.) 
A guide to using the community as a social sciences 
laboratory was developed by John Muth and Lawrence Senesh. 
Primarily designed to aid social studies classroom teachers, 
this project was funded by the National Science Foundation. 
Part I presents curriculum guidelines and stresses the need 
for strong ties between the school and the community. 
Part II encourages the preparation of a community profile, 
and Part III proposes a wide range of learning activities 
for students, such as analyzing historic documents, map 
reading, surveying class and community members, presenting 
oral reports and participating in the community. (Muth and 
Senesh, 1977) Frequently the interaction between school and 
community generated by the study of local history presents 
a positive image of the school to local taxpayers. (Ibid.) 
A fourth grade social studies program developed by the 
New York State Education Department focuses on the political 
and historical background of local communities, then com¬ 
pares them to the state and national levels. (New York 
State Education Department, 1982) The guidelines encourage 
interdisciplinary planning and provide a holistic view of 
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classroom instruction. One specific concept that is 
discussed is the need to link literature to social studies. 
(Ibid., p. 15) 
Rationale for Incorporating 
Local History into the Curriculum 
Students residing in a defined geographic area tend to 
be parochial in their views, but local history curriculum 
integration can provide them with a sense of discovery, 
relevance and the ability to associate and make connections. 
(Malloy, 1982) In this community college level explora¬ 
tion into the effectiveness of local history as an education¬ 
al tool Thomas Malloy points out the learning principle 
of helping students "perceive the relevance of the subject 
matter to their lives." (Ibid., p. 10) In his study it 
is shown that local history research projects can provide a 
pragmatic experience for the community college student. 
The study of local history, especially at the middle 
school level, invites the use of primary source materials. 
"Source study," the use of essential primary and secondary 
sources in the teaching of history, was a popular method 
of teaching historical information in the late 19th century; 
it was advocated by Henry Johnson of Teachers College, 
Columbia, during the first half of the 20th century. 
(Downey, 1985, p. 29) Through the use of original source 
material and the research approach to studying local history 
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classroom time devoted to the lecture method is greatly 
reduced. A wide variety of sources such as letters, 
account books, town reports, photographs, diaries and news¬ 
paper articles can be drawn upon by the middle school student. 
New primary sources may also be created, the most note¬ 
worthy example being audio tapes prepared during oral history 
interviews. A tendency to shift the study of state and 
local history from the middle school level to the fourth 
grade is unfortunate according to Downey, because it elim¬ 
inates the rather sophisticated use of sources that is 
possible at the middle school level. (Downey, 1985) 
History came into the middle school to serve a public 
purpose: education for citizenship. (Parker, 1894) At 
the turn of the century the idea of the public or common 
good was a dominant theme in political and social reform. 
(Downey, 1985, p. 25) The overall social studies curriculum 
was shaped by three national reports — the NEA Committee of 
Ten (189 3) , the AHA Committee of Seven (1899) and the NEA 
Committee on the Social Studies (1916) The Committee of 
Seven pointed out that: 
"history has to do with the becoming 
of past events - not simply with what 
was, but with what came to be... 
students begin quite unconsciously to 
see that events do not simply succeed 
each other in time, but that one grows 
out of another, or rather out of a 
combination of others." (AHA, 1899, p.19) 
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If students are to achieve at some point in their middle 
school social studies curriculum an understanding of cause 
and effect, then a chronological organization of material 
is essential. (Downey, 1985, p. 27) The place of local 
history in the school curriculum is important as a stepping- 
stone to the study of regional, state. United States and 
ultimately world history. 
Rationale for Activity-Centered Learning 
The study of local history provides not only rele¬ 
vance to other history courses, but it also fits in well 
with the Socratic method of teaching. The Socratic method 
is widely admired as a "masterful teaching technique and is 
looked on by many as a model to emulate." (Clegg, 1971, 
p. 183) This method introduces questions to students so 
that they may think for themselves, usually assuming that 
the students know something about the subject being studied. 
Historical topics on a state or national level can be re¬ 
lated to events and situations of a local nature with which 
students are familiar. (Malloy, 1982, p. 10) 
The psychologist Jerome Bruner advocated this particu¬ 
lar teaching method since it provides students with a 
respect "for their own powers of thinking, for their power 
to generate good questions, to come up with interesting and 
informed guesses." (Bruner, 1964, p. 96) Bruner further 
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stated that this method enables students to make independ¬ 
ent discoveries, a valuable tool in recognizing connections 
within and among subjects they have studied. (Ibid.) 
Bruner advocates the use of the discovery method and invites 
the utilization of information to show the relationships 
of ideas. These concepts can be successfully employed in 
the study of local history at the middle school level. 
The educational theories of Pestalozzi, Froebel and 
Dewey all strongly support the utilization of local history 
in the classroom. (Douch, 1971, p. 105) Pestalozzi felt 
that schools should provide first hand experiences for 
students, instead of assuming that they have already had 
them. (Good and Teller, 1973, p. 338) He believed in the 
importance of first hand experiences, realism and concrete 
examples, thus stimulating the study of things close at 
hand. Pestalozzi believed it was the responsibility of the 
teacher to guide the student from the known to the unknown, 
from the familiar to the unfamiliar. 
Someone who was greatly influenced by Pestalozzi was 
Friedrick Froebel, a scholar who believed in "unity in 
life." (Meyer, 1957, p. 235) He felt that education should 
foster such unity and further that the subjects taught in 
school should be related to each other and to life. Using 
this theory of unity, local history can serve as the vehicle 
to show students the connection between his own micro- 
cosmic community and the larger society to which we all 
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belong. (Malloy, 1982, p. 13) 
The well known American educator, John Dewey, also 
believed that students should begin with the familiar, 
making connections between what goes on in the classroom 
and what takes place in the world outside the classroom 
an important part of instruction. (Belok, 1967, p. 141) 
Dewey advocated the use of real situations and experiences 
to stimulate students' interests, both of which are in¬ 
tegral concepts of local history. As Dewey himself stated, 
"history is one of the great resources for bringing about 
the enlargement of the significance of a direct personal 
experience." (Dewey, 1944, p. 218) 
Current Status of Local History 
Local history is not taught on a regular basis in most 
of the middle schools of western Massachusetts. (See middle 
school local history curriculum survey.) Where local his¬ 
tory curriculums are in place, they usually consume a min¬ 
imal amount of time in the overall curriculum or, in the 
case of the Worcester East Middle School in Worcester, MA, 
a local history unit on the Worcester city government is 
available only to honor students in the eighth grade. 
Contingent upon such factors as teacher expertise, student 
and teacher enthusiasm, outside funding, administrative 
support and availability of materials and time, many 
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local history programs fluctuate from year to year. 
This researcher contacted each state department of 
education in the six New England states to obtain infor¬ 
mation pertaining to state and local history curriculum 
requirements. In all the New England states except 
Connecticut and Massachusetts the study of local history 
forms the foundation of a state mandated curriculum re¬ 
quirement for the study of state history. (See Appendix A) 
In Maine, Chapter 127 of Maine School Law on Instruc¬ 
tion and Graduation Requirements mandates that a course in 
history, geography and the natural and industrial resources 
of Maine shall be taught in at least one grade from 7 to 12 
in all public and private school systems. (Bennett, 1980) 
To assist in complying with this state mandate the Maine 
Studies Curriculum Project was funded in 1976 under Title 
IV-C of the Elementary and Secondary Education Act. A 
K-12 curriculum consisting of a full year Maine Studies 
course for middle school students, textbook, secondary level 
guidebook, K-8 reading books and a sourcebook were develop¬ 
ed. This model K-12 curriculum emphasizes an integrated 
approach to local and state history at the middle school 
level. The program is implemented and evaluated at the 
local level and has been in place since the early 1980's. 
In New Hampshire state social studies curriculum coor- 
Hart oversees the implementation of Chapter dinator Carter 
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189, Section 11 of the New Hampshire laws which states that 
in all public and private schools there shall be regular 
courses of instruction in the history, government and 
constitutions of the United States and New Hampshire, in¬ 
cluding the organization and operation of New Hampshire 
municipal, county and state government. This mandate 
extends from grade eight through high school and requires 
that the course be an identifiable component of a year's 
course in the history and government of the United States 
and New Hampshire. This law is being put into effect at 
the present itme and is being evaluated at the state and 
local levels. 
In Rhode Island the legislation of Chapter 16, Section 
22 requires the study of the constitution and the govern¬ 
ment of Rhode Island and the United States in grades 4-12. 
This is implemented and evaluated at the local level. 
The state of Vermont requires that the social studies 
curriculum includes instruction in the history and culture 
of Vermont according to Section 2160.5 of the Vermont State 
Board of Education's "Manual of Rules and Practices. It 
mandates that all students in grades 1-6 receive the 
equivalent of one year of Vermont studies and that social 
studies instruction be given several times a week on a 
regular basis to all students in grades K-6. At the sec¬ 
ondary level the school's social studies program is to be 
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balanced among Vermont, United States and world history and 
culture. A 200 page curriculum guide for grades 4-6 enti¬ 
tled A Study of Vermont is one component of the program that 
many schools utilize; it features' an activity-oriented learn¬ 
ing experience in a series of four interchangeable units: 
Indians, Geography and Economics, Towns and Cities and 
History. This program of studies encourages curriculum 
integration and is evaluated by local school districts. 
In the four New England states which require a social 
studies curriculum to promote the study of local and/or 
state history, a curriculum is currently in place. In each 
of these states the program encompasses at least one grade 
at the middle school level. These programs helped form the 
basis for the middle school local history pilot project 
at Mohawk Trail Regional School. 
Based on the conclusions of Montgomery, Mahoney, Taba, 
Inlow, Busching and Schwartz, which point to the need for 
effective utilization of curriculum integration, the feasi¬ 
bility study conducted at the Mohawk Trail Regional Middle 
School relied heavily on the integration of social studies 
and English. 
In summary, Chapter II has documented the historical 
development of curriculum integration through an examina¬ 
tion of the philosophies of such educators as Horace Mann, 
Francis Parker, John Dewey, Ralph Tyler, Jerome Bruner and 
William Wirt. The need for an integrated curriculum is 
39 
emphasized by such advocates as Hilda Taba, who makes a 
plea for more integration of knowledge, and Gail Inlow, 
who states that competent teachers consistently interrelate 
the various aspects of a curriculum. Local history projects 
including the famous Foxfire experiment with its emphasis 
on oral history generate positive interaction between the 
school and community and improve students' skills in lang¬ 
uage arts and social studies. 
The incorporation of local history into the middle 
school curriculum provides students with a sense of first¬ 
hand discovery, including the ability to associate and make 
connections. When the local history curriculum provides 
opportunity for activity-centered learning experiences, the 
active middle school pre-adolescent benefits from this type 
of learning. The learning theories of Pestalozzi, Froebel 
and Dewey strongly support the utilization of local history 
in the classroom. Although not taught on a regular basis 
in most western Massachusetts middle schools, local history 
is successfully taught on a regular basis in four New Eng¬ 
land states. The results of the research led this research¬ 
er to attempt a feasibility study which integrated local 
history into the disciplines of English and social studies. 
This project is described in Chapter III. 
CHAPTER III 
THE INTEGRATION OF LOCAL HISTORY INTO THE SOCIAL 
STUDIES AND ENGLISH DISCIPLINES IN GRADE SEVEN 
Overview of Project 
This local history unit was designed for use at the 
middle school level. It was implemented as a pilot pro¬ 
ject in grade seven at the Mohawk Trail Regional School for 
a period of five weeks. Three separate classes with a 
total of fifty-four students and two teachers participated 
in this study, each class being taught by the same social 
studies and English teachers on a daily basis. The stud¬ 
ents and two teachers were involved with the implementation 
and evaluation of the project. Although four weeks were 
initially allocated for the completion of the project, it 
was necessary to extend the project one additional week. 
Encompassing the nine rural towns of Ashfield, Buck- 
land, Charlemont, Colrain, Hawley, Heath, Plainfield, Rowe 
and Shelburne, the Mohawk Trail Regional School District is 
geographically the largest school district in the Common¬ 
wealth of Massachusetts. (Appendix C) The middle 
school students in grades five through eight are located in 
six separate buildings. The location of the seventh grade 
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local history pilot project was the Mohawk Trail Regional 
School in the town of Buckland. This building houses 
seven hundred and fifty students in grades seven through 
twelve. 
Grade seven is comprised of one hundred and fifty-two 
students being taught by seven teachers. Two teams of 
students grouped by academic ability are located in the 
middle school wing of the building. Team A is composed of 
fifty-four students of lower academic ability. Three full¬ 
time teachers work with these students, one teaching social 
studies and math, another English' and the third science. 
The ratio of students to teachers on this team is eighteen 
to one. Team B consists of ninety-eight students taught 
by four teachers, one each in the disciplines of social 
studies, English, science and mathematics. These students 
may be described as possessing a higher academic ability. 
The ratio of students to teachers on this team is twenty- 
four and one half to one. 
For both teams three major subjects are taught in the 
morning. A lunch break and recess precede a class in which 
the fourth major subject is taught. During the last two 
periods of the day all seventh grade students rotate m 
small groups to the related arts program offerings of music 
band, art, home economics, indus- 
consisting of chorus or 
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trial arts and physical education. During this time 
teachers on each team meet for planning and preparation, 
frequently with both teams together to discuss concerns 
common to all seventh graders. 
The pilot project which introduced local history into 
the social studies and English disciplines took place with 
Team A commencing on Monday, May 12, 1986, and ending on 
Thursday, June 12, 1986. A total of twenty-three school 
days were utilized for the project. The reason for select¬ 
ing Team A was simply that the teachers in this group evi¬ 
denced a strong desire to teach local history. 
The English teacher was a thirty-six year old female, 
who had taught for fourteen years, six of which were in the 
Mohawk Trail Regional School District at the middle school 
level. Certification held by this teacher included the areas 
of math, reading and English. While she had not previously 
engaged in interdisciplinary curriculum teaching, the concept 
of team teaching was quite familiar as it is an integral 
component of the Mohawk middle school design. This teacher 
displayed interest in the middle school concept as evidenced 
by her enthusiastic attendance at state and national middle 
school conferences. She did not reside within the nine town 
regional school district, nor did she have detailed knowledge 
of the geography and history of the area at the onset of this 
project. 
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In marked contrast to the English teacher, the social 
studies teacher, a forty-one year old male, had resided 
in this school district for the past twenty years. He 
possessed an outstanding historical and geographical 
familiarity with the area. Certified in history and social 
studies, he had taught grades seven through twelve at 
various times during his twenty year career in education. 
Subjects taught include world history, United States history, 
mathematics, sociology and contemporary problems. Team 
teaching had been successfully employed at several grade 
levels and utilized totally for the past five years at the 
middle school level. Little interdisciplinary work had been 
done before the commencement of the local history project. 
This teacher had also enthusiastically attended middle 
school workshops and conferences. 
These two teachers have a combined total of thirty- 
four years in the field of education. Their teaching 
expertise and enthusiasm for implementing this project were 
the major reasons they were selected to participate in this 
study. 
For the purposes of this study the three classes 
participating in the local history pilot project will be 
referred to as Class B, Class C and Class E, the letter 
representing the periods during the day when they met. 
They are listed in Table 1. 
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TABLE 1 
Numerical Distribution of Students by Class 
Class B 23 students; 15 girls and 8 boys 
Class C 10 students; 4 girls and 6 boys 
Class E 21 students; 15 girls and 6 boys 
The seventh and eighth grade middle school students 
at Mohawk Trail Regional School are located in D Building 
in the upstairs right wing. The schedule, curriculum, 
staffing and philosophy differ from the other grades in the 
building. The only real sharing of facilities is during 
library utilization, with separate lunchtimes, passing bells 
and outdoor recreation planned as a major component of the 
middle school concept. 
The objectives for this project were: A. To engage 
middle school students in an activity-centered local history 
unit; B. To integrate the compatible disciplines of social 
studies and English using local history as the vehicle 
to accomplish this; and C. To show that middle school 
students are enthusiastic about local history. 
The following research supports these three objectives. 
First, Bondi indicates that students at this age level thrive 
in an activity or project-oriented educational atmosphere. 
(Bondi, 1972, p. 21) Second, the integration of social 
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studies and English is a viable option as seen through the 
several decades of the core curriculum movement. (Fraley, 
1981) The highly successful and well publicized "Foxfire" 
and "Ebbtide" projects clearly utilize local history to teach 
such skills as writing, editing and publishing as well as 
social studies concepts related to oral history, for ex¬ 
ample. (Armstrong, 1981) The learning theories of Pes- 
talozzi, Froebel and Dewey all strongly support using local 
history at the middle school level. (Douch, 1971, p. 105) 
Third, both the "Foxfire" and "Ebbtide" projects demonstrated 
the enthusiasm that is possible to elicit from students 
involved in exciting local history projects. Thomas Malloy 
indicates the importance of perceiving the relevance of 
classroom topics to students' daily lives, ensuring 
enthusiasm for the continued study of local history. 
(Malloy, 1982) 
Social Studies Component 
The social studies component of this local history 
project provided the historical, geographical and social 
elements necessary for students to understand what it 
was like to live in western Massachusetts in the 1700's and 
later. A variety of activities both in and out of the class 
room enabled students to learn by doing. The following 
examples were employed: 
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Timeline Development - The function of the time¬ 
line was to help define an abstract concept by a concrete 
visual aide. One wall of the classroom became a timeline 
made by the students. The border was illustrated with 
pamphlets, brochures and fliers supplied by the local 
Chamber of Commerce. The time span encompassed the years 
1650 to the present, with the years 1700 to 1800 being 
emphasized. Each student in the class was responsible for 
providing at least one historical date with corresponding 
factual data. The information was compiled in chronological 
order and written on the timeline by a student in the small¬ 
er C period class. This activity encouraged research and 
provided a visual display of local historical information. 
Map Use - Map reading skills were introduced in 
all classes from the very first day of the project. On one 
wall a series of nine topographical maps were folded to¬ 
gether and mounted on heavy pressboard. To the right of 
the map a large white sheet of construction paper pro¬ 
vided students with an area in which to write in numerical 
order their names; they then located their homes in the 
nine town school district and placed a colored pin with a 
masking tape flag on the exact location of their home. 
The flag on the pin corresponded with the number assigned 
to the student. This activity reinforced map reading and 
provided the students with a visual picture of where the 
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school population lives in our west county area. Students 
were able to move freely around the classroom during this 
exercise, making their own flags, labelling them, attaching 
them to the pin, then leaving the assembly line to locate 
their home on the map. Many students were excited to note 
that a small dot on the map actually indicated the exact 
location of their home, since these topographical maps 
frequently included dwellings. This map activity also 
provided an overview of what students lived in the various 
nine towns, and many students indicated an eagerness to 
see where a friend in another class actually lived. It 
should be noted that socialization in the middle school 
takes place primarily in school and during school related 
activities. Friends at this age do not drive and frequently 
see each other only during the school day, sometimes never 
visiting each other at home due to the distance. 
Map reading skills were also taught through the use of 
laminated topographical maps being distributed in the class¬ 
room to groups of two or three students. Handouts designed 
by the social studies teacher corresponded to keys and 
geographical information on the various maps, each map 
representing a different town in western Massachusetts. 
TABLE 2 
List of Terms Used in Map Reading Exercises 
1. Contour lines 8. Seconds 
2. Latitude 9. Quadrangle 
3. Longitude 10. Contour Interval 
4. Degress 11. Base 
5. Minutes 12. Summit 
6. Elevation 13. Relief 
7. Height 14. Sea Level 
The map exercises completed together in small 
in the classroom provided students with the opportunity to 
rearrange the normal seating pattern and work with a friend. 
The Resource Center or library provided a large 
topographical, relief map in a barnboard frame which hung 
in the classroom for the duration of the project. This map 
was passed around during one class period and students were 
encouraged to touch the map, outlining the hills, mountains 
and valleys of their home towns. In keeping with Francis 
Parker's theory of handling objects in the classroom, this 
activity provided an essential tactile element that enabled 
many students to better visualize the surrounding terrain. 
(Parker, 1894, p. 392) 
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Another visual and tactile reinforcement was the 
presence of a series of nine large paper mache' relief maps 
loaned to the classroom teacher by the Resource Center. 
This series of maps fit together like a jigsaw puzzle, each 
town being represented by a piece of the puzzle about two 
feet long. The whole assembly required several tables for 
display and was located in a corner of the classroom. This 
monumental project was the result of a mathematics class 
assignment several years ago and has been utilized by many 
disciplines over the years. Students were encouraged to 
trace their school bus routes and locate their homes on 
these large models. 
Projects - Each student was required to produce a 
project by the end of the local history unit. The assign¬ 
ment clearly stated that the project was to be based on a 
topic related to the past and that it should be the result 
of research. (See Appendix E) This assignment related the 
study of local history to an activity-oriented learning 
activity conducting research. Opportunity was given to 
all students during class time to go to the Resource Center 
located downstairs in the next building. The librarians 
were alerted to the fact that students would be using mater 
ial in the archives section of the library, and groups of 
students were signed up in the class log book to visit the 
library on a regular basis. Since the written project was 
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also to be based on research, it was possible for a student 
to fulfill both assignments with the same information. It 
is interesting to note, however, that many students select¬ 
ed a different topic for their project, and therefore did 
twice as much research. The projects ranged in scope, 
ability and imagination from pictures drawn by hand, 
posters and reports to maps, charts, a fashion show, models, 
diaramas and even a short play written and produced with 
costumes, props and make-up in the school auditorium. Only 
fourteen different topics evolved from a total of fifty- 
four students; most pupils selected a topic that had been 
either studied or suggested in class. 
Use of Artifacts - Artifacts were used in the 
classroom to reinforce the "hands-on" concept of learning 
as advocated by Parker and Dewey. Throughout the duration 
of the project artifacts from the time period being dis¬ 
cussed were brought to the classroom. When the students 
read about food being scooped out of the kettle with a por¬ 
ringer, an. actual porringer was borrowed and brought to the 
classroom for students to handle. When students read about 
a powderhorn being used in the Boy Captive of Old Deerfield, 
a powderhorn of the same vintage was located and displayed in 
the classroom. It should be noted that although the reading 
was done in English class, the artifacts were brought into the 
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TABLE 3 
Project Topics Selected by Students 
Topic 
Family tree/Geneology* 
Hoosac Tunnel* 
Railroads 
Crafts * 
Old Deerfield* 
Calligraphy* 
Clothing* 
Log Cabin Architecture* 
Logging 
Pot Holes* 
Line of Forts* 
Bridge of Flowers* 
Catamount* 
*Denotes topic 
Number of Students 
4 
5 
1 
4 
10 
2 
9 
4 
1 
2 
4 
5 
3 
discussed in class 
social studies classroom. Although this required more 
coordination on the part of the teacher, it enabled more 
time to be devoted to reading (and being read to) m the 
English classes and provided the students with a first hand 
opportunity to see how their local history unit was related 
to both disciplines. 
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Other artifacts included a series of local history post¬ 
cards dating from the late 1800's. These authentic, val¬ 
uable cards were mounted on large sheets of cardboard and 
portrayed scenes from the nine surrounding towns. Students 
were unaware of the many changes that had taken place just 
during the last century. Automobiles and other modes of 
transportation were very different, and styles of clothing 
have also changed drastically. The architecture depicted 
in the postcards was a visual reminder of the constant change 
in storefronts, colors and building materials. Not only were 
students able to see the actual postcards, but were given the 
opportunity to see additional postcards projected onto the 
screen as slides made from original cards with the help of 
an Ektographic Visual Slide Maker. In this way all students 
could easily see each postcard as it was discussed. 
Occasionally a quiz was administered during class; one 
interesting test of students' imagination was the procurement 
of eight antique artifacts borrowed from Mrs. Eleanor 
Shippee, secretary of the Shelburne Historical Society. 
Students wrote down on a piece of paper what they thought was 
the use of each item; some artifacts such as the porringer 
had been mentioned in The Boy Captive of Old Deerfie_ld. 
Table 4 lists the artifacts brought to class for discussion. 
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TABLE 4 
Artifacts Utilized in Class 
Wrought iron candlestick 
Tongs for removing pies from the oven 
Wire collapsable egg basket 
Wrought iron rack for toasting bread on the hearth 
Porringer for scooping cereal 
Lemon squeezer 
Nutcracter that fits on a person's knee 
Fluting iron 
English Component 
The English component of this local history unit pro¬ 
vided the basis for examining historical background through 
literature. Three forms of writing were employed - a novel, 
poetry and a play. In searching for literature to be intro 
duced to students, several factors determined which material 
would be selected. First, the literature had to be related 
to the geographical area in western Massachusetts which 
encompasses Franklin County and surrounding towns. Second, 
the material selected had to provide interesting historical 
information about this area in understandable language suit¬ 
able for middle school students. Archaic vocabulary was 
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acceptable as long as it did not dominate the literature. 
Third, due to the projected four week time limit, the 
material needed to be of a suitable length. 
One book was selected for the three classes because it 
pertained to local history and it was available in class¬ 
room quantity. The novel read by all students (or, in some 
cases, read to the students) was the historical fiction book 
Boy Captive of Old Deerfield by local Greenfield author 
Mary P. Wells Smith. Born in Attica, New York, on July 23, 
1840, she returned with her family to the Greenfield area 
in 1849. Mary was descended from an impressive ancestry of 
such patriotic men as Lieutenant Samuel Smith, Commander at 
Hadley in King Phillip's War, Reverend Thomas Hooker, the 
first minister of Hartford, whose sermon inspired the 
"equality of man" clause in the Connecticut and ultimately 
federal constitution and Colonel Wells, who led the Fifth 
Hampshire County Regiment in the battles along the Hudson 
ending with the surrender of Burgoyne in the Revolutionary 
War. Most famous for her historical novels of western 
Massachusetts, Mary Smith utilized local history and family 
background to embellish her novels. Across the road from 
the Wells family farmhouse in Greenfield was the huge elm 
tree where it was said that the Indians and their captives 
spent the first night after the Deerfield Massacre of 1704, 
and a mile or so down the road was where the wife of Reverend 
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John Williams of Deerfield was slain by the Indians. 
Surrounded with history, the young author plunged into a 
career of writing, selling her first story "Trials of a 
Tall Young Lady" to the Springfield Republican in 1858, 
the same year she graduated from high school. 
With this introduction to the enthusiastic young author, 
students in the English classes commenced reading one of the 
most well-known local novels, Boy Captive of Old Deerfield, 
the first novel in the Old Deerfield Series. This set of 
four books traces the early history of settlers in the 
Connecticut River Valley from 17'04 until the late 1700's. 
The Young Puritan Series leads the reader into the Hadley 
and Hatfield areas of western Massachusetts and presents an 
overview of the lives of early settlers in that region. 
The Young Puritans Series by Mary P. Wells Smith con¬ 
sists of the following books: The Young Puritans of Old 
Hadley, The Young Puritans in King Phillip's War, The Young 
Puritans in Captivity, and The Young and Old Puritans of 
Hatfield. 
The Old Deerfield Series by Mary P. Wells Smith in¬ 
cludes the favorite The Boy Captive of Old Deerfield as well 
as The Boy Captive in Canada, Boys of the Border and Boys__ 
and Girls of Seventy-Seven. 
Altogether, Mary P. Wells Smith wrote approximately 
twenty historical fiction novels for young people; unfor- 
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tunately all of them are out of print, except for The 
Boy Captive of Old Deerfield and The Boy Captive of Canada, 
both of which were generously reprinted by the Pocumtuck 
Valley Memorial Association of Deerfield, Massachusetts. 
Through the social studies department at Mohawk Trail 
Regional School it was possible to procure thirty copies of 
the novel The Boy Captive of Old Deerfield to be used on 
an interdisciplinary basis in the middle school. Due to 
financial limitations, only one classroom set of the novel 
was obtained in time for the implementation of the local 
history unit. It was necessary,therefore, to stagger the 
reading assignments so that each class had access to the 
novel for a period of at least two weeks. 
Class B began the novel on Tuesday, May 13, 19 86, and 
completed it on Wednesday, May 28, 1986 . Class E commenced 
reading Boy Captive on Thursday, May 29 , 1986 and finished 
it on Thursday, June 12, 1986 . The smaller class C, com¬ 
posed of only 10 students, included many special education 
students who had difficulty reading. Due to the fact that 
it would have taken a considerable length of time for them 
to complete the novel and there were not enough copies to 
distribute to all classes at the same time, it was agreed 
that the main portions of Boy Captive would be read to the 
students in the classroom by their regular teacher. One 
able to read the novel indep- 
student in this class was 
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dently, and while the teacher read to the other students in 
her class, this student occupied herself with the completion 
of the timeline. This arrangement was ©specially appealing 
to the students, who appreciated the opportunity to relax 
and listen. 
All students received a list of difficult vocabulary 
words from the novel Boy Captive of Old Deerfield. The words 
were arranged by chapter and accompanied by their defini¬ 
tions. Students were responsible in their English classes 
for mastery of these vocabulary words. 
During the period of time required to complete the 
novel, students in the English classes spent class time in 
a variety of ways. 
TABLE 5 
Time Utilization in English Classes 
A. Independent quiet reading 
B. Occasional reading of the novel by the teacher 
C. Class and group discussions of the novel 
D. Making written diary entries to correspond to the 
time period and setting in the novel 
E. Engaging in library research 
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When students in a particular class were not engaged in 
reading the novel, they were introduced to poems and a play 
related to local historical events. The play, written by 
Edward Calver, Heath historian and past president of the 
Heath Historical Society, was made available to the 
students in the classroom. Due to the time constraints 
and the length of the play, students were encouraged to 
read it on their own and comment on it. They discovered in 
their research that the author of this Bicentennial play was 
also the author of the Heath history book. 
The poetry presented to the' students was excerpted 
primarily from the History of Colrain by Lois McClellan 
Patrie. It was typed on masters and embellished with local 
illustrations pertinent to the topic before being distri¬ 
buted to the students. The poetry also included selections 
from several other towns, but the Colrain poems were the 
best examples as far as clarity and length were concerned. 
They also contained fewer archaic vocabulary words. 
Poems taken from the History of the Town of Hawley by 
Louise Hale Johnson, The History of Buckland by Beulah 
Cross, Charlemont, Massachusetts by Allan Healy and A History 
of Colrain, Massachusetts by Lois Patrie were introduced 
to the students. These town histories are located in the 
Mohawk Trail Regional School Resource Center as well as 
local public libraries. 
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TABLE 6 
Poems Introduced to the Students 
Title Geographic Relevance 
Hawley Hawley 
Song of Buckland Buckland 
Yankee Doodle Charlemont 
Lines on the Village of Charlemont Charlemont 
No title Shelburne 
Lines on West Charlemont Charlemont 
Application for Old Bridge Assistance Charlemont 
Ode on the Death of Ezra Parsons Charlemont 
Retrospection Heath 
The Bells Colrain 
The Catholic Church at Griswoldville Colrain 
Sham Battle Rowe, Colrain and 
Heath 
Boston Township No. 2 Colrain 
The Trolley Colrain, Shelburne, 
Buckland 
The Farley Cemetery Colrain 
Golden Wedding Colrain 
Foundry Village 
Colrain 
The Early Teachers 
Colrain 
60 
The eighteen poems were distributed at the rate of 
one or two per day to the students. In some instances the 
teacher would present the poem orally before the students 
were given a copy of it. Frequently students divided into 
small groups and read the poems, practicing them before 
delivering their final rendition to the entire class. 
Occasionally the students would prepare the poems for 
recitation within their own groups. Some groups divided 
the poems so that each member recited only a few lines. 
The writing done by the students was based on factual, 
local information that they gathered through library re¬ 
search. Students were invited to select their own topics 
or choose one from a list of topics distributed by the 
social studies teachers. (See Appendix E) The assignment 
was to incorporate such concrete information as names, 
dates and places. Although the basis for the story, play or 
poem was to be historical in nature, the students were free 
to fictionalize an event based on the factual information 
that they found. Descriptive passages were also encouraged, 
like the following poem in Table 7 written about a Colrain 
cemetery. 
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TABLE 7 
Sample of Student Work: Sample 1 
The Cemetery 
Atop of Colrain Mountain, 
Bearing toward the left, 
Hidden behind some tall oak trees 
Is where some were put to rest. 
Along the gray stone wall 
That runs around the edge 
Lilac bushes are in bloom 
Pale white grave stones stand on edge. 
Ezra Newton's family, 
There were thirteen in all, 
Emma, Nellie, Bertha, Samuel, 
All buried within the wall. 
Captain Issac Farley 
Fought in the War between the States. 
His gravestone still stands tall, 
But time has erased the dates. 
It seems this little cemetery 
Is visited less and less. 
No flowers decorate the graves; 
It doesn't look its best. 
But the history written among its stones 
Is priceless as they say. 
It can't be lived all over 
But should be remembered every day. 
In this instance the student researched the information 
available about the town of Colrain and decided to write 
about a cemetery. Interwoven in the poem are historical 
points of information, such as the fact that Captain Farley 
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fought in the War Between the States. it should be noted 
that these students had not always been in the habit of 
completing work on time. The teachers were impressed with 
the high degree of enthusiasm and the generally good quality 
of the finished products. Length was not a consideration 
in the assignment of this project; constructing basic 
sentences from historical fact was deemed far more impor¬ 
tant, as was pride in completion of the assignment. 
Another student composed a poem based on an oral history 
interview. 
TABLE 8 
Example of Student Work: Sample 2 
The Royer House 
On Royer Road in Heath 
Stands a two hundred year old house 
With a total of ten rooms. 
There lived Peter Rover, children and his spouse. 
The house was built around 1785. 
It's so incredible, it's still alive. 
Since Peter Royer lived there. 
Until this day Royer Road is it's name. 
The Royer Family married and moved away; 
Then Clarence Cutter came on the way. 
When Clarence moved, 
Robert Randall came. 
The Gowdys moved there is 1977. 
They love it here and felt it's heaven. 
Sandy and Lorin always wanted an old farmhouse, 
So they came to Heath and found one with a fieldmouse. 
The Gowdys are here today, 
And they sure do hope to stay! 
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This student interviewed the present owners of the house, 
deciding on this particular house after discovering that 
this was the oldest house still standing in the town of 
Heath. 
Eliot Wigginton observed in his introduction to The 
Foxfire Book: 
"...English, in its simplist definition, is 
communication - reaching out and touching 
people with words, sounds, and visual images. 
In their work with photography (which must 
tell the story with as much impact and 
clarity as the words) , text (which must be 
grammatically correct except in the use of pure 
dialect from tapes that they transcribe), 
layout, makeup, correspondence, art and cover 
design, and selection of manuscripts from 
outside poets and writers - to say nothing 
of related skills such as fund raising, typing, 
retailing, advertising, and speaking at 
conferences and public meetings - (students) 
learn more about English than from any other 
curriculum I could devise. Moreover, this 
curriculum has built-in motivations and 
immediate tangible rewards." (Wigginton, 
1972, p. 13) 
The literary component of this local history project 
provided an opportunity for research, refining language 
arts skills and a chance to embellish historical fact with 
a little bit of fiction. 
The mode of inquiry in this feasibility study incor¬ 
porates both historical and theoretical underpinnings as 
well as primary research in the form of surveys conducted. 
The instruments used in the formative stage of gathering 
data were the Local History Awareness Survey, Middle School 
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Questionnaire and a New England State Social Studies 
Requirement Survey. (See Appendix A) 
The Local History Awareness Survey (See Appendix A) 
was administered to one hundred and three seventh graders 
3-t the Mohawk Trail Regional School. Two surveys were not 
completed and one was randomly selected for deletion, 
leaving an even one hundred surveys to be considered. 
The Middle School Questionnaire was in the form of a 
detailed telephone survey. (See Appendix A) This mode 
of inquiry was employed to assure a response from busy 
school district personnel. It was possible at all thirteen 
schools to speak directly to a social studies teacher, 
department chairperson or the principal. The following 
questions were asked, and the answers recorded on a response 
sheet. What is the name and address of the school? How 
many students attend the school? What grade levels does 
the school serve? Is local history taught on a regular 
basis? If so, at what grade level (s) and how frequently? 
If not, why isn’t it offered? Is there any other pertinent 
information. 
A telephone survey followed by a letter was also made 
to all departments of education within the New England 
states. (See Appendix A) It was determined that of the 
six states polled, only Massachusetts and Connecticut have 
no social studies requirement that mandates some combination 
of local and state history. 
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Regarding local history curriculum at the middle 
school level, this educator finds that no major research 
has been conducted using an integrated approach to local 
history at this level. Research has been conducted, 
however, at the college, secondary and elementary school 
level. The conclusions indicate that a local history pro¬ 
ject at the middle school level would be feasible. 
During the five week project many diverse learning 
activities took place. These activities allowed the 
students to pursue group and individual interests in the 
realm of local history. Included in the activity-centered 
learning possibilities for these students were field trips, 
primary and secondary research opportunities, library 
visitations, project presentations, play rehearsals, map 
work, and timeline development in the classroom. This 
researcher observed the progress of the students, their 
enthusiasm and participation. This study relies on obser¬ 
vation, data collection, evaluation forms and research 
of the literature available on this subject. 
270searcher1 s involvement with the integrated local 
history project was twofold. First, in the initial stages 
of development, she served as an organizer of various com¬ 
ponents of the project; for example, field trips, curriculum 
material and library research schedules were coordinated. 
Second, during the actual implementation phase of the pro- 
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ject, she acted as an observer, documenting the progress 
through note-taking, photography, and collecting samples 
of student work. She also served as a liaison to the two 
community resource people who addressed the classes on the 
field trip to Heath and Rowe. Upon completion of the five 
week unit the results of the pilot project were organized 
and evaluated. 
This activity-oriented, integrated local history unit 
supplemented a seventh grade textbook unit on American 
geography. Most of the basic concepts and terms were easily 
incorporated into the local history unit. (See Table 2) 
Thus, the question of where in the existing curriculum to 
place the local history unit was easily answered; the ma¬ 
terial was introduced through the seventh grade geography 
classes. 
CHAPTER IV 
ANALYSIS OF THE PROJECT 
In this chapter the project is analyzed through an 
examination of the students' written work and projects as 
well as the results of questionnaires answered by students, 
parents and the two teachers directly involved in the 
implementation of the project. 
Written Work 
All fifty-four students were required to write a 
short story, poem or play supported by research. A total 
of twenty different topics were represented by fifty- 
four endeavors as indicated in Table 9. 
Only two students diverged from a suggested list of 
possible literary topics, although they were all encouraged 
to find topics of their own and have them approved. The 
samples distributed in class were overwhelmingly utilized 
by the majority of students. This behavior suggests that 
students did not have original ideas, perhaps because local 
history was new to many of them. 
In the previous chapter two poems written by students 
were introduced. "The Cemetery" provides a good example 
of the students' literary capabilities. In this instance 
the student researched the information available about the 
town of Colrain and decided to write about a cemetery. 
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TABLE 9 
Literary Topics Selected by Students 
Topic Number of Students 
*Family Tree/Geneology 3 
*Hoosac Tunnel 6 
*Famous Local Person 8 
*Indians 3 
*Bridge of Flowers 6 
*01d Houses 2 
*Foundry Village in Colrain 1 
*Cemeteries 3 
*Colrain 1 
*Schools 2 
*Log Cabin Architecture 1 
*Salmon Falls 1 
*Catamount Hill in Colrain 5 
*Massachusetts 1 
*Fort Shirley in Heath 1 
*Deerfield Massacre 3 
The Elderly in the 1700's 1 
*The Pot Holes 3 
Horses of the 1800's 1 
*The Line of Forts 2 
*Denotes topic discussed in class 
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decision was made at some point that the format of the 
assignment would be poetry. After taking notes and 
writing several rough drafts to include all the data 
collected, the student completed the assignment. The 
location of this Colrain cemetery is given, as well as the 
names of some people buried there. Interwoven in the poem 
are other historical points of information, such as the 
fact that Captain Farley fought in the War Between the 
States. 
Another example of a poetic endeavor is "The Royer 
House," a poem that was the result of an interview with the 
owners of an old house. Incorporated into the poem is 
information about the age of the house, the previous owners, 
reason for the name of the dirt road in front of the house 
and a touch of humor at the end about the present owners. 
The interview process, note taking, formulation of rough 
drafts and preparation of the final copy consumed many 
hours of work outside of school. 
All students were able to gather information for their 
written assignment in the school library during regularly 
scheduled class time. Research was an important factor in 
the completion of the assignment. In the parent question¬ 
naire (See Appendix F) that was sent home to all parents 
of the fifty-four students, fourteen parents reported that 
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their son or daughter had also used the local public 
library. Eight students had gone to a local historical 
society. Seven students visited a town hall to obtain 
further information and another seven students utilized 
additional sources, including family collections, ceme¬ 
teries, a local Grange building, the resources of Old 
Deerfield (separate from the class field trip) and community 
resource people. This behavior, in marked contrast to 
students' lack of imagination in selecting projects and 
writing-topics, demonstrates that students were eager to do 
research on a pre-selected topic.- The utilization of resources 
outside the regular classroom is an indication of the 
enthusiasm with which many students approached the research 
assignment. Table 10 summarizes the variety of resources 
utilized by students. 
A total of thirty-four research attempts were made 
by students outside of school hours. Since most of the 
historical societies in our nine town area are open only 
weekends or by appointment, the eight students who visited 
local historical society buildings represent a truly 
significant number. Additionally, of the eight towns in 
our nine town school district which have public libraries, 
none of these institutions is open on a daily basis, making 
the research more difficult to accomplish outside of school. 
According to the parent questionnaire, no student visited 
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TABLE 10 
Community Resources Utilized 
Resources Utilized 
Public Library 
Historical Society 
Town Hall 
Other: 
Family Collection 
Cemetery 
Grange Building 
Old Deerfield 
Resource People 
Number of Students 
14 
8 
7 
1 
1 
1 
1 
1 
both a public library and historical society. The implica¬ 
tions for the school library are first that it must be re¬ 
sponsible for providing most of the material required to con¬ 
duct the research and second, that it must extend the hours 
to include after school opportunities for all its patrons. 
In addressing the question of how well local history 
lends itself to being taught at the middle school level, it 
should be noted that this pilot project introduced activity- 
centered learning experiences in both social studies and 
English, blending new material in these subject areas into 
an existing curriculum. The research done by students in 
the school library and locally in the surrounding communities 
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provides an excellent example of utilizing particular 
teaching techniques to meet the specific needs of middle 
school students. 
Projects 
The activity-centered projects provided a respite from 
the written work of the literary component of this program. 
Most of the students selected a somewhat sedentary project, 
however, with the majority favoring an artistic rendition 
of their topic. It should be noted that the middle school 
students enjoy art and that paper, markers, pens and cray¬ 
ons were readily available in the classroom. Since most of 
the elementary school classrooms in the district are like¬ 
wise equipped with such artistic accoutrements, this would 
indicate a carry-over from sixth grade activities. 
Only sixteen of the total fifty-four projects involved 
a direct presentation on the part of the student. Nine 
girls in four different groups selected clothing as their 
topic and modelled their old fashioned garments in a fashion 
show. Seven students, two of whom were boys, cast them¬ 
selves in a one act play staged in the auditorium before a 
combined audience of three teachers and thirty-eight stud¬ 
ents. The results listed in Table 11 indicate the format 
that students selected for their projects. 
Enthusiasm for the projects was evident in the class- 
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TABLE 11 
Type of Project Selected 
Type of Project 
Report 
Poster 
Drawing 
Map 
Chart 
Fashion Show/Clothing 
Model or Diarama 
Theater (One Act Plays) 
Number of Students 
7 
4 
16 
2 
3 
9 
5 
7 
TABLE 12 
Student Topic Selection 
Class Students Selecting Same Students Selecting 
Topic For Written Work Different Topics 
And Project 
B 4 10 
C 3 7 
E 5 16 
12 42 
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room; although students had the option of using the same 
research information for their project as they did for their 
written assignment, it is interesting to note that thirty- 
five of the fifty-four students chose a different topic 
for their project, thus having to do twice the amount of 
research. This would indicate a continued interest in 
research and diversity of topics, but limited primarily to 
those areas suggested by the teacher. The results of this 
are listed in Table 12. 
Students at this age have boundless energy, and although 
they did not express the extra work in terms of research 
time, they enthusiastically engaged themselves in tasks which 
led to the accomplishment of the assignment. The majority 
of students were reluctant to stand up in front of the class 
and present their project, with the notable exceptions of 
the sixteen students who selected a fashion show or one act 
play performance. On the whole the presentations were 
factually accurate and fairly well executed. 
In answering the question of what specific activity- 
centered learning experiences are appropriate at the middle 
school level, the results of this pilot project indicate 
that research in the school library and in the community, 
oral history interviews, special classroom activities such 
as map work and the development of a timeline as well as 
the presentation of individual and group projects are all 
excellent activities. Field trips, as discussed next, are 
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also appropriate learning activities at the middle school 
level, as evidenced by the student evaluation response. 
Field trips were highly rated by an overwhelming majority 
of students. (Table 13) 
Beyond the Classroom 
The following field trips were scheduled during the 
school day as an integral part of the local history unit: 
1. A trip to Old Deerfield. 
2. Visitation of the sites of Fort Shirley in 
Heath and Fort Pelham in Rowe with stops at 
the historical societies in both towns. 
3. A mystery tour of Catamount Hill in Colrain 
to determine why the settlers had left the 
area. 
The Deerfield excursion by school bus lasted the en¬ 
tire day. Due to the limited number of guides available 
at Old Deerfield only one class of students could partici¬ 
pate. The selection was actually done by the students 
themselves, with those who had previously been to Old Deer¬ 
field eliminating themselves. Thus the students who had 
never been or truly wanted to return were all able to go on 
the field trip. This behavior indicates a fairly high level 
of maturity. The group was divided into three small sec- 
tions; three mothers and two teachers supervised a total of 
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only nineteen students. The itinerary included a one hour 
orientation to Old Deerfield in the form of a slide show, 
tours of the Frary House, Old Burying Ground, Wells-Thorn 
House and a picnic lunch. 
Historic Deerfield is a non-profit organization located 
in nearby Old Deerfield, Massachusetts, dedicated to the 
preservation of local history. It provides guided tours 
of twelve houses furnished with antiques and maintains 
special collections of photographs, textiles and musical 
instruments. Old Deerfield is an important field trip 
destination because of its authenticity and accessibility. 
The field trip to Old Deerfield provided students with 
the opportunity to explore their local heritage outside the 
school district.. The Frary and Wells-Thorn houses as well 
as the Old Burying Ground served as strong visual reminders 
of the past, especially as graphically depicted in the novel 
The Boy Captive of Old Deerfield. This excursion helped 
to provide students with an opportunity to explore their 
local heritage while utilizing activity-centered learning 
experiences. 
It is interesting to note that of the two teachers 
involved in the implementation of the local history project, 
one was familiar with the area and the other had never been 
to any of the towns beyond Shelburne Falls. This field trip 
was beneficial to teachers as well as students. Most im¬ 
portantly, since the results of the Local History Curncu- 
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lum Survey (See Appendix A) indicated that one reason for 
not teaching local history was due to lack of local know¬ 
ledge on the part of itinerant teachers, this was certainly 
not true in this instance. Although the teacher was not 
familiar with the area, this was overcome. One parent and 
four teachers accompanied this group of fifty students. 
The field trip to Heath and Rowe differed from the one 
to Old Deerfield in that all students were required to attend. 
Additionally, the teachers themselves were actively involved 
in guiding the students. 
The third field trip to Catamount had to be cancelled 
due to inclement weather. The implications for cancellation 
included having an alternative lesson plan for the day and 
ultimately teaching the unit in the fall to insure that 
there would be enough time to include all planned activities. 
One of the most popular excursions out of the class¬ 
room was the trip to the nearby woods when the social 
studies teacher read passages from Boys of the Border, an 
out-of-print novel by author Mary P. Wells Smith. The 
enthusiasm of the students for this particular learning 
activity is indicated by its high rating when students were 
given an opportunity to rate the activities in order of 
preference. Table 13 indicates these preferences. 
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TABLE 13 
Class Activities Listen in Order of Preference 
l 
1. Field trips 
2. Doing projects 
3. Being read to by a teacher 
4. Reading The Boy Captive of Old Deerfield 
5. Writing a story, play or poem 
6. Class discussions 
7. Map work 
8. Reading poetry 
9. Doing research 
It should be noted that field trips were the favorite 
activity of almost all the students and that resulted in 
the first choice by a very wide margin. The last four 
activities were closely grouped together. The widest gap 
was between having a teacher read to them and reading a 
novel themselves. 
In response to the initial question of what activity- 
centered learning experiences are most appropriate at this 
age level, field trips are a priority activity, closely 
followed by doing projects. 
Student and Teacher Evaluations 
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Students were asked on an anonymous evaluation form 
(Appendix F) whether or not they would like to study local 
history again, and the response was forty-five in favor and 
two opposed. The overwhelmingly positive response to this 
question is evidence that students at this age level do 
enjoy exploring their local heritage. 
The integration of local history into the disciplines 
of social studies and English was perceived by thirty-six 
students to be helpful in the retention of information; 
eleven students disagreed. This reinforces the findings of 
researchers that curriculum integration enhances retention. 
In addressing the question of how well local history af¬ 
fords a stepping-stone to the study of history in general 
(See p. 7-8), research (Malloy) indicates that local history 
does enhance the study of history at the state and national 
levels. When the questionnaires are revised, specific ques¬ 
tions will be included to test carry over from local to state 
and national history. 
Forty-seven students were asked if they had ever studied 
local history. The response was that thirty students had been 
exposed to local history at some time in the past. Seventeen 
students had never studied local history. This indicates that 
a majority of the seventh grade students participating m the 
project were familiar with the concept of local history, pre- 
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sumably through the elementary school classrooms. 
An overwhelming majority of the students responded affirm¬ 
atively to the question of teaching local history to next 
year s seventh grade class. Forty—five were in favor of a 
similar unit being taught again, while only two students did 
not think local history should be in the seventh grade curricu¬ 
lum. This indicates that the students felt the material and/ 
or program would be of value to the next seventh grade class. 
The students consistently rated the field trips as the 
most popular activity, with written assignments and doing re¬ 
search being the least favorite. '-It is important to note that 
the students independently selected a very activity-oriented 
learning experience, field trips, as their favorite part of 
the local history program. This selection is in keeping with 
the fact that students at this particular age level need ac¬ 
tivities of this type. These middle school students expressed 
a preference for a classroom environment in which they were 
involved with hands-on learning activities. This response to 
the evaluation form would indicate that the research does ac¬ 
curately reflect the needs of middle school students. 
As far as the overall program was concerned, thirty-five 
students felt they acquired considerable knowledge about their 
local heritage, and twelve felt they did not. The consist¬ 
ency between the two student evaluation forms completed 
during the local history unit was excellent. 
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Both questionnaires indicated that the most popular learn¬ 
ing activity was a field trip and that the least popular 
were writing and research. 
The two teachers' evaluations noted an improvement in 
the students' overall behavior and their enthusiasm for the 
subject matter, but no difference in attitude toward local 
history was determined. Most students retained their en¬ 
thusiasm for local history throughout the project; those 
students in the minority who were not enthusiastic about 
local history at the commencement of the unit, did not dem¬ 
onstrate any appreciable change in attitude toward the sub¬ 
ject matter at the conclusion of the project. The two 
teachers were of the opinion that these few students would 
not show enthusiasm for any subject matter regardless of 
the content. 
Both teachers felt the integration of local history 
into the social studies and English curriculums was highly 
successful. They felt that the unit should be taught each 
ygar at the seventh grade level and that the length of the 
unit was appropriate although more time could always be 
used. 
The social studies and English teachers were key factors 
in the successful completion of the project. Their enthusi¬ 
asm and genuine interest in the subject matter were apparent 
to the students. In keeping with the respective subject 
areas, each teacher brought to the project expertise of a 
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personal nature, such as knowledge of local geography and 
the ability to skillfully present poetry. 
The social studies teacher, himself somewhat of a 
local history expert, felt that the unit was highly success¬ 
ful. This teacher is currently repeating the unit with a 
new class of seventh graders. He incorporated his know¬ 
ledge of the area with his enthusiasm for geography and 
history, commenting that, "It was a good program. This sort 
of unit provides an activity-centered education rather than 
relying on the lecture method. The students had an oppor¬ 
tunity to develop such skills as listening, reading, writing, 
thinking, planning and doing research. There was a certain 
amount of writing, reading and creativity involved in this 
program. A unit such as this is not just for the gifted 
and talented, but is beneficial to everyone." The teacher 
concluded by saying that this type of interdisciplinary unit 
enriches the curriculum. 
The English teacher brought to this program many years 
of experience at the middle school level. Her special area 
of expertise is language arts with an emphasis on the teach¬ 
ing of reading. Although she had not previously been in¬ 
volved with an interdisciplinary teaching unit, she comment¬ 
ed "for the first time it went very well. It was good that 
the program was so concrete. Such things as bringing in 
the antique artifacts were really great. Another aspect of 
the program which went very well was the poetry. The 
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students seemed to enjoy the variety of poems, and they all 
pertained to this area. X think it was an exciting project 
and I'd like to try it again." 
Both of these teachers were continuing a successful 
team teaching relationship. They had taught together for a 
number of years in the middle school. The local history 
interdisciplinary unit was enhanced by the fact that the 
key people had established a close working relationship and 
excellent rapport. The daily communication between teachers 
resulted in a very well integrated program of study. 
These same teachers are currently engaged in teaching 
the local history unit for a second time. This year there 
are some minor modifications which have been incorporated 
into the overall plan. The unit began with an introduction 
to New England before focusing on western Massachusetts. 
It has also been given a fall semester place in the curricu¬ 
lum. The success of the initial program may be measured in 
terms of its high ratings on the evaluation forms and 
ability to be replicated. Additional copies of the novel, 
The Boy Captive of Old Deerfield were procured during the 
summer, and thirty copies of its sequel, The Boy Captive_of 
Canada were also purchased. These novels by local author 
Mary P. Wells Smith will add dimension and depth to the 
literary component of the unit and also provide more flex¬ 
ibility in individualizing the reading of these novels. More 
topographical maps of the nine town area have also been 
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added to the collection of classroom material. 
Parent Questionnaire 
Parent questionnaires were sent home with all fifty- 
four students involved in the project. They had all been 
notified in writing when the project commenced in mid-May. 
The-thirty responses that were returned represented 55.5% 
of the students. 
The parents responding to the parent questionnaire 
replied overwhelmingly that the students did discuss their 
local history homework with them. Of the twenty-two affir¬ 
mative responses, seventeen replied that they were able to 
assist their son or daughter with their homework during this 
time period, and nineteen of them responded affirmatively 
to the question of whether or not their child was enthusias¬ 
tic about studying local history. This again represents a 
significant number of positive responses to the project. 
Since the gathering of information represented a major por¬ 
tion of the homework assignments directly relating to the 
written work, it would appear that a majority of the parents 
were supportive and involved with the literary component of 
the project. 
Twenty-two of the parents reported that they felt this 
unit of study increased their child’s awareness of our local 
twenty-two parents responded affirma- 
heritage, and the same 
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tively when asked whether or not they would like to see this 
type of curriculum offered on a regular basis. For both of 
these questions there were six negative replies. This 
indicates that a small percentage of parents did not feel 
that the unit increased their child's awareness of our local 
heritage and did not want to have it in the curriculum. Since 
parents were not involved in the project, it is possible 
they did not make a positive response because of a lack of 
knowledge about the project. 
The following written comments were received from parents 
on the bottom portion of the questionnaire: 
Parent A - "I am very pleased to see how excited J. has 
been about local history since he has been 
in your class. This is a first for him. 
He has always been very disinterested in 
history. This class has made history come 
alive for him. Thank you." 
Parent B - "The Deerfield trip was educational and fun. 
I think the learning is much more interest¬ 
ing to the students through field trips or 
hands-on experiences." 
Parent C - "Incorporate into the program a number of 
parents that can provide further understand- 
ing for small groups that may be interested 
in genealogy, sugaring, old crafts (basket- 
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weaving, candlemaking, masonary , 
doll making, dye making from walnut shells 
or onion skins). An exposure to local his¬ 
tory and the local crafts can lead to a 
further appreciation of the area and may 
foster an interest in preservation of things 
in and from our area or old crafts that are 
becoming lost." 
Parent D - "I think it is nice that the students learn 
about the history of local places in this 
area." 
Two of the four parents commenting accompanied the 
students on at least one field trip. The overall parent 
response was decidedly positive and enthusiastic about the 
continuation of the local history project. 
Two initial questions posed for this pilot study 
addressed what response students and parents would have to 
the unit of study. Forty-five out of forty-seven students 
replied that they would like to study local history again. 
This is a clear majority of positive student response. 
Parents likewise indicated they were pleased with the unit; 
twenty-two out of twenty-eight replies indicated the unit 
should be repeated, an excellent indicator of success. 
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Summarization 
The Local History Awareness Survey (See Appendix A) 
provided an overview of what the seventh graders knew about 
their local heritage. The results of this survey are 
tabulated in Table 14. 
TABLE 14 
Results of Local History Awareness Survey 
QUESTION PERCENT 
YES 
PERCENT 
NO 
1. Are you a member of a local 
historical society? 
1 99 
2. Have you ever read a book by 
Mary P. Wells Smith? 
5 95 
3. Do you read THE WEST COUNTY 
NEWS on a regular basis? 
30 70 
4. Have you visited a local 
public library within the 
last six months? 
80 20 
5. Do you know how your town 
got its name? 
25 75 
6. Have you ever seen a beehive 
oven? 
35 65 
7. Have you ever read an old 
diary or account book? 
37 63 
8. Have you visited Historic 
Deerfield within the last 
two years? 
66 34 
9. Have you ever seen a horse 
being shod by a blacksmith? 
65 35 
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TABLE 14 cont. 
Results of Local History Awareness Survey 
QUESTION PERCENT PERCENT 
YES NO 
•
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1
 Have you ever visited a 
museum featuring historic 
items? 
88 12 
•
 
i
—
1
 
i—H
 Have you ever heard of 
Robert Strong Woodward? 
2 98 
12. Do you know when your town 
was founded? 
25 75 
13. Have you ever worn old 
fashioned clothes? 
37 63 
14. Have you ever square danced? 97 3 
15. Do you know who Mary Lyon was? 32 68 
•
 
kO
 
H
 
Have you ever heard the 
Shelburne Falls Military Band? 
57 43 
17. Have you ever been for a boat 
ride on the Connecticut or 
Deerfield River? 
45 55 
•
 
00
 
1
—
1
 
Have you ever done a grave¬ 
stone rubbing? 
40 60 
•
 
CTi
 
r—
1
 
Have you ever gathered sap? 85 15 
•
 
o
 
CN
 
Have you ever seen the 
Hoosac Tunnel? 
53 47 
Would you ever be interested in 
learning about or doing anything 
68 32 
mentioned above? 
COMMENTS: 
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In analyzing these results it is clear that there are 
gaps in the students' knowledge of this area, yet familiar¬ 
ity with some aspects of our local heritage is apparent. An 
example of this familiarity stems from the fact that the 
towns of Plainfield, Rowe and Heath recently celebrated 
their respective Bicentennial anniversaries. Students in 
these towns as sixth graders were introduced to such facts 
as the date their town was founded, as reflected in the 
answers to question twelve. 
This survey was administered to one hundred and three 
students in grade seven several months prior to the commence¬ 
ment of the local history project. Two of the questionnaires 
were not completed, and one was randomly selected for dele¬ 
tion, thus arriving at an even one hundred forms completed. 
Some of the questions related specifically to this school 
district; for instance, square dancing is an integral part 
of the elementary physical education program in several 
schools. Students, therefore, had prior experience with 
this particular activity. Likewise, maple sugaring and 
horseback riding are common activities in this area, so 
familiarity with them is reflected in the results of this 
survey. 
Of great interest in analyzing the results is the fact 
that sixty-eight percent of the students surveyed expressed 
a desire to learn more about their local communities. The 
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study of local history has provided students with a firm 
foundation for the further study of state, national and 
world history. 
The objectives for this interdisciplinary local history 
curriculum were: 1) to provide an activity-centered local 
history unit designed for middle school students; 2) to 
integrate social studies and English using local history as 
the vehicle; 3) to show that middle school youngsters are 
enthusiastic about local history. The completion of the 
project is in itself an indicator of accomplishment, the 
degree of success being measured by the aforementioned 
evaluations, the writing samples, the projects overlapping 
the disciplines of social studies and English, and the 
enthusiasm displayed by the participants before, during 
and after the project took place. The greatest measure of 
success, however, is the adoption of the local history 
unit into the regular seventh grade curriculum where it 
has become an interdisciplinary component of the Mohawk 
Trail Regional Middle School. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
FOR FURTHER RESEARCH 
The purpose of this feasibility study has been to 
discover whether local history can be successfully inte¬ 
grated into the disciplines of social studies and English 
at the middle school level. Using the learning theories 
of such educators as Dewey, Parker, Bruner, Froebel and 
Pestalozzi, it has been shown that curriculum integration 
may be used effectively at the middle school level. At 
this particular age level the student has a need for ac¬ 
tivity-centered learning experiences; the study of local 
history provides an avenue for the fulfillment of this need. 
The three classes of seventh graders at Mohawk Trail 
Regional School who participated in this five week pilot 
project were given the opportunity to engage in such ac¬ 
tivity-centered learning experiences as going on field trips, 
giving presentations, engaging in library research, 
develooing a timeline and so forth. 
As evidenced by the responses to the student question¬ 
naires, local history as the bridge uniting social studies 
and English provided students with a more concise picture 
of the material being studied. They were better able to 
associate and make connections between the two subject 
areas. Local history is a unique historical stepping- 
stone in the link from the familiar to the unfamiliar and 
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provides a firm foundation upon which knowledge can be 
built. 
The wide range of literature pertaining to local his¬ 
tory has enhanced the English component of this project, 
attesting to the wealth of local history material that is 
available. The literary aspect, including novels, poetry 
and drama, brought depth and relevance to the study. 
Research as a basis for individual projects was an essential 
component of the project. 
The interest in studying local history was demonstra¬ 
ted by the results of the early Local History Awareness 
Survey (Appendix A) and by the enthusiastic response on the 
student evaluation form. Both questionnaires generated 
overwhelmingly positive responses. The parent evaluation 
form mirrored the students' enthusiasm as well. 
As a result of the responses on the evaluation forms, 
the following teacher suggestions have been incorporated 
into the local history curriculum project: 
A. Additional copies of books and maps have been 
purchased so that each student will have a copy 
of the material being used in class. 
B. The time of year for presentation of this unit was 
changed from the spring to the fall in order to 
accommodate more outside activities when there is 
better weather and to allow additional time for 
the project. 
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C. A time and place are being provided for the 
sharing of projects and ideas among students. in 
this way classes may interact with each other. 
D. Participants from other subject areas have been 
invited to join the project. Science could also 
become an integral part of the program. 
E. Local publicity will be used to promote better 
public relations within the community and inform 
townspeople of the project. 
Students' evaluations provided the basis for the 
following changes in the local history project: 
A. A field trip to Old Sturbridge Village may be 
incorporated. Living history activities can be 
observed, with participation a possibility for 
some of the events at Sturbridge. This would 
provide another dimension to the project. 
B. Field trips will be staggered so that there will be 
no more than one per week. 
Parent input precipitated these changes in the program: 
A. Community resource people will be contacted and 
invited to attend and/or assist with local history 
activities in and out of the classroom. 
B. Parents will be specifically invited to go on all 
field trips and encouraged to attend special pre- 
sentations in the classrooms. 
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The changes that are being incorporated into the 
local history curriculum unit are the results of feedback 
on questionnaires completed by students, parents and 
teachers involved with the project. Additionally, a $1500 
grant from the John F. Kennedy Library at Columbia Point 
in Boston has assisted with the acquisition of pertinent 
material as well as the further development of curriculum 
guides. A series of three curriculum kits has been devel¬ 
oped, emphasizing leaders, events and industry of western 
Massachusetts. 
The fact that this local history curriculum project is 
being duplicated on a regular basis using a team teaching 
approach to integrating the curriculum speaks well for the 
overall value of the project to the social studies and 
English disciplines. 
Although the results of this feasibility study cannot 
be considered conclusive, they do lend credence to the 
fact that local history can be integrated into the dis¬ 
ciplines of English and social studies at the middle school 
level with positive results. A review of the literature 
revealed that social studies and English have historically 
been closely associated in such forms as the Core Curriculum. 
Moreover, they continue to be a positive combination for 
the instruction of local history as indicated by the 
affirmative responses of the students, teachers and parents. 
The findings of this study are necessarily limited due 
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to the geographical restrictions and the sampling of only 
three classes at the seventh grade level. Had this project 
been conducted in an urban setting, perhaps the results 
would have been different. Some of the success of this 
project, however, can be measured by the enthusiastic 
response of the two teachers to repeating the curriculum 
unit with a new group of students. 
The local history curriculum project is being incor¬ 
porated into the regular middle school curriculum by the 
same teachers as an interdisciplinary unit for seventh 
graders. The teachers who helped implement the project in 
the spring are initiating its inclusion for the current 
academic year. The minor modifications that have been and 
are being made will result in a more cohesive curriculum 
for the middle school level. The possible inclusion of a 
science component will broaden and strengthen the inter¬ 
disciplinary aspect of this program. A science teacher at 
the middle school level has expressed interest in joining 
the project. It is with a great deal of enthusiasm that 
the teachers begin this next phase of implementation. 
Long range plans for the project include constant 
revision and updating of the curriculum as well as the pro¬ 
curement of additional classroom material. As revisions are 
made, appropriate primary and secondary sources will be 
purchased to reflect curriculum needs. It is anticipated 
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that this interdisciplinary unit will be utilized by both 
seventh grade teams in the future. A long range possibility 
is that the unit of study could be incorporated into the 
entire middle school curriculum inclusive of grades five 
through eight. 
One recommendation for further research would be to 
continue to implement the project at the seventh grade level 
and plot the course of its effect as the students progress 
through the grades. 
Another possible study would be to analyze the effect 
of this local history curriculum on the senior high school 
courses such as United States history. This study could 
incorporate one or more of the regular social studies 
courses offered to students in grades nine through twelve. 
A feasibility study could also be done using a middle 
school control group and a high school group to determine 
what differences, if any, there are in retention and/or 
enthusiasm for local history depending on the age level 
of the students. 
Further recommendations include an investigation of 
substantive issues in local history and especially in the 
literature pertaining to this specialized area of study. 
Emphasis in future studies might be placed on the per¬ 
spectives of local groups such as the Native Americans or 
the newly-arrived settlers. The question of gender role 
might also be more effectively incorporated into a similar 
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study, perhaps comparing role models of today with those of 
a century ago. A closer examination of the local history 
literature might additionally prompt an investigation into 
what elements are missing from these early accounts. Re¬ 
writing historical fiction and poetry could be incorporated 
into the literary component of a project. 
The successful conclusions of an English and social 
studies interdisciplinary unit provides the foundation for 
yet another program of study. Mathematics and science could 
be added to this curriculum or utilized as a separate 
interdisciplinary approach to the study of local history. 
In either case, further research should include greater 
utilization of oral history as a vital component of any 
local history project. 
Although deemed successful, this interdisciplinary 
local history pilot project could have been enhanced by a 
more substantial set of evaluation forms. If this project 
were to be replicated, revised questionnaires should be 
used, and it is recommended that the Local History Aware¬ 
ness Survey (Appendix A) be administered as a post test. 
In conclusion if a similar local history curriculum 
project were to be implemented at any level, it is recom¬ 
mended that as many local resources as possible be utilized 
Senior citizens centers, community colleges, the Chamber of 
Commerce, libraries, community resource directories, town 
offices and historical societies are all valuable sources 
of local information and materials 
APPENDICES 
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APPENDIX A 
Surveys Conducted 
K-12 New England State and Local History 
Requirement Survey 
101 
state and/or State and Contact Summary of Requirements 
local history Person 
required? 
1. NO 
2. YES 
CONNECTICUT 
Robert Hale 
Bureau Chief 
State Dept, of Ed. 
Hartford, CT 
203-566-2117 
State and local history 
are not required at 
any level. 
MAINE 
Foster Shibles 
Curriculum & 
Instruction 
State Dept, of 
Augusta, Maine-. 
207-289-5925 
Chapter 127 of Maine 
School Law on Instruc¬ 
tion and Graduation 
Requirements mandates 
Ed. that "a course in his¬ 
tory, geography and 
the natural and indus¬ 
trial resources of 
Maine shall be taught 
in at least one grade 
from 7 to 12 in all 
public and private 
school systems." To 
assist in meeting this 
need the Maine Studies 
Curriculum Project was 
funded in 1976 under 
Title IV-C of the ESEA; 
a K-12 curriculum con¬ 
sisting of a full year 
Maine Studies course 
for middle school stu¬ 
dents, textbook, cor¬ 
relating guide for sec¬ 
ondary level, K-8 
reading books and source 
book were developed. 
This K-12 curriculum 
emphasizes local and 
state history at the 
middle school level. 
K-12 New England State and Local History 
Requirement Survey cont. 
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Are state and/or 
local history 
required? 
and Contact Summary of Requirements 
Person 
3. NO 
4. YES 
MASSACHUSETTS 
Winnie Green 
Curriculum & 
Instruction 
Northwest Reg. 
North Adams, MA 
413-664-4511 
State and local history 
are not required in 
Massachusetts at any 
level. 
NEW HAMPSHIRE 
Carter Hart 
Div. of Instruc¬ 
tional Services 
State Dept, of-Ed. 
Concord, NH 
603-271-3494 
Chapter 189, Section 11 
of the New Hampshire 
laws, Instruction in 
National and State His¬ 
tory and Government 
states, "In all public 
and private schools in 
the state there shall 
be given regular courses 
of instruction in the 
history, government and 
constitutions of the 
United States and New 
Hampshire, including the 
organization and oper¬ 
ation of New Hampshire 
municipal, county and 
state government and 
of the federal govern¬ 
ment. Such instruction 
shall begin not later 
than the opening of the 
eighth grade and shall 
continue in high school 
as an identifiable com¬ 
ponent of a year's 
course in the history 
and government of the 
United States and New 
Hampshire." 
K-12 New England State and Local History 
Requirement Survey cont. 
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Are state and/or State and Contact Summary of Requirements 
local history Person 
required? 
5. YES 
6. YES 
RHODE ISLAND 
Elaine Webber 
Curriculum 
Specialist 
State Dept, of Ed. 
Providence, RI 
401-277-2031 
The state of Rhode Is¬ 
land legislation under 
Chapter 16, Section 
22 of the general laws 
concerning educational 
requirements mandates 
that students in grades 
4-12 study the con¬ 
stitution and the 
government of Rhode 
Island and the United 
States. 
VERMONT The state of Vermont 
Mrs. Violette requires that the social 
State Dept, of Ed. studies curriculum 
Montpelier, VT includes instruction 
802-828-3111 in the history and 
culture of Vermont 
according to Section 
2160.5 of the Vermont 
State Board of Educa¬ 
tion's "Manual of Rules 
and Practices." It 
mandates that all stu¬ 
dents in grades 1-6 
receive the equivalent 
of one year of Vermont 
studies and that social 
studies instruction be 
given several times a 
week on a regular basis 
to all students in 
grades K-6. At the 
secondary level the 
school's social stud¬ 
ies program is to be 
balanced among Vermont, 
United States and world 
history and culture. A 
200 page curriculum 
K-12 New England State and Local History 
Requirement Survey cont. 
104 
state and/or State and Contact Summary of Requirements 
local history Person 
required? 
guide for grades 4-6 
entitled A Study of 
Vermont is one com¬ 
ponent of the program 
that many schools 
utilize; it features an 
activity-oriented 
learning experience in 
a series of four inter¬ 
changeable units: 
Indians, Geography and 
Economics, Towns and 
Cities and History. 
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4. 
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7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Local History Awareness Survey 
Are you a member of a local historical society? 
Smith?°U 6Ver read 3 b°°k by Mary P- Wells 
basis? rSad THE "EST C°UNTY NEWS on a regular 
Have you visited a local public library 
the last six months? within 
Do you know how your town got its name? 
Have you ever seen a beehive oven? 
book?Y°U GVer rSad an °ld diarY °r account 
Have you visited Historic Deerfield within the 
last two years? 
Have you ever seen a horse being shod bv a 
blacksmith? 
Have you ever visited a museum featuring 
historic items? 
Have you ever heard of Robert Strong Woodward? 
Do you know when your town was founded? 
Have you ever worn old fashioned clothes? 
Have you ever square danced? 
Do you know who Mary Lyon was? 
Have you ever heard the Shelburne Falls Mili¬ 
tary Band? 
Have you ever been for a boat ride on the 
Connecticut or Deerfield River? 
Have you ever done a gravestone rubbing? 
Have you ever gathered sap? 
Have you ever seen the Hoosac Tunnel? 
Would you ever be interested in learning about 
or doing anything mentioned above? 
109 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes NO 
Yes NO 
Yes No 
Yes No 
Yes NO 
Comments: 
APPENDIX B 
Letters 
Ill 
Mohawk Trail Regional High Sch 
Ashfield Star Route 
Shelburne Falls, Ma. 01370 
March 28, 1986 
Mr. Philip Dzialo, Principal 
Mohawk Trail Regional School 
Ashfield Star Route 
Shelburne Falls, Ma. 01370 
Dear Mr. Dzialo: 
During the month of May I would like to engage in a local 
history curriculum project that will form the basis for my 
dissertation entitled A Feasibility Study of the Integration 
of Local History into the Social Studies and English Pis-  
ciplines at the Middle School Level. Students in the seventh 
grade would be involved in the project through their regularly 
scheduled social studies classes. The curriculum has been 
designed to incorporate objectives from the disciplines of 
both social studies and English and will be taught by the 
regular social studies classroom teacher. 
Essential components of this project include the integration 
of two subject areas through the vehicle of local history in 
the regular social studies curriculum, the utilization of 
activity-centered learning experiences and the documentation 
of this process as it relates to students at the middle school 
level. At no time will specific names be used in reference 
to this project. Students will be engaged in such activities 
as library research, reading primary and secondary source 
material and writing stories, plays or poems based on his¬ 
torical facts. 
Your signature at the bottom of this letter indicates that 
you are aware of this project and approve of its implementation. 
I am excited about the development of a unit of study which 
will encourage the exploration of our local heritage. 
Sincerely, 
Susan B. Silvester 
I have read the above summary of the local history curriculum 
project and agree to allow its implementation. 
Principal Date 
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Mohawk Trail Regional High Sch 
Ashfield Star Route 
Shelburne Falls, Ma. 01370 
PO Box 32 
Heath, Ma. 01346 
March 26, 1986 
Dear Parents of Seventh Graders: 
For the past fifteen years I have been the library supervisor 
for the Mohawk Trail Regional School District. This year I 
have returned to school as a full time student and am pre¬ 
sently completing my doctoral studies in the field of 
curriculum development at the University of Massachusetts in 
Amherst. One of my main areas of interest is the middle 
school curriculum, especially the disciplines of social studies 
and English. This May I will be working with your child's 
social studies teacher, Mr. Johnson, on an activity-centered, 
local history unit for all seventh graders. 
This four week study of our nine town area will be taught 
by Mr. Johnson. During that time I will be assisting him 
and accompanying his classes on local field trips. Your 
child's participation in this social studies class will help 
him/her become more familiar with the culture and history 
of western Massachusetts. After the four week unit has been 
completed I will document what took place in the learning 
process as part of my dissertation; at no time will specific 
names be used in reference to this project. 
It is my hope that the seventh graders will enjoy this 
exploration of our local heritage. If you or your children 
have any questions concerning this unit of study, you may 
contact me evenings at 413-337-4491. 
Sincerely, 
Susan B. Silvester 
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Analysis of Grade Seven 
1985-1986 School Year 
Mohawk Trail Regional School 
Total Number of Students: 152 
Total Number of Teachers: 7 
Total Number of Teams : 2 
Description 
3 Teachers: Social Studies/Mathematics 
English 
Science 
54 Students: Low to average academic 
ability. Not usually highly 
motivated. Occasional 
discipline problems. 
Ratio of Students to Teachers = 18 to 1 
B 4 Teachers: Social Studies 
English 
Mathematics 
Science 
98 Students:Average to high academic 
ability. Usually well 
motivated. Few discipline 
problems. 
Ratio of Students to Teachers = 24.5 to 1 
Student placement was determined by standardized test results, 
recommendations of sixth grade teachers, overall past per¬ 
formance, special concerns and parent requests. 
APPENDIX D 
Daily Implementation Record 
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Date 
5/12/86 
Monday 
5/13/86 
Tuesday 
5/14/86 
Wednesday 
5/15/86 
Thursday 
5/16/86 
Friday 
ily Implementation Record of Project- 
Social Studies 
An introduction to the social studies component 
of the project was made by the regular class¬ 
room teacher. The 9 town area was defined and 
discussed. Topographical maps were hung up 
the classroom. Elevation and depression 
were defined; the handout Reading Contour Lines 
was distributed and used in the classroom. 
Individual laminated topographical maps were 
distributed to students with 2 students sharing 
a map. Three handouts were distributed and 
completed in the classroom together; they were 
Topographical Map Exercises and were used in 
combination with the laminated maps. The 
maps were of towns in western MA. A manilla 
file folder was given to each student to hold 
all the local history material. 
In each of the three social studies classes 
students identified the location of their home 
on the large topographical map with a colored 
pin. By their name on a list the numbers 
1-54 corresponded to the number on a masking 
tape flag on the pin. 
Handouts explaining the assignments were 
distributed, including suggested topics for 
both the written work and the project. Blue 
and white 3x5 cards were distributed for 
students to write down their choice of topics. 
A quiz on geographical sections of local towns 
was given, with students exchanging papers 
and making corrections in the classroom. 
Half of the class went to the library to do 
research on their written assignments. The 
other half of the class was given a lesson on 
primary and secondary sources. The timeline 
was begun in the classroom. The small C 
period class will assume most of the respon¬ 
sibility for its completion. 
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Daily Implementation Record of Project 
cont. 
Date 
5/19/86 
Monday 
5/20/86 
Tuesday 
5/21/86 
Wednesday 
5/22/86 
Thursday 
5/23/86 
Friday 
5/26/86 
Monday 
5/27/86 
Tuesday 
Social Studies 
An artifact "What is it?" quiz was used in 
class to relate artifacts from the novel Boy 
Captive. Students were asked to write down 
what they thought an artifact was used for. 
Half of the class went to the library while the 
other half of the class stayed in the class¬ 
room for a lesson about primary and secondary 
resources. 
A powderhorn was brought to class and passed 
around for students to examine and discuss. 
One was mentioned in Boy Captive. Students 
were able to go to the library in small groups. 
Students went to the library for research. 
Individual consultations took place regarding 
written assignments and projects. One group 
of students will write and produce a play for 
their project. The C period class worked on 
the timeline. Dates for the timeline are due. 
More primary sources were brought to the 
classroom in addition to local history books. 
Postcards of the area dating from the late 
1800's were presented. Students examined them 
and discussed the disappearance of buildings 
and the many changes that have taken place 
(transportation, clothing, etc). The field trip 
to Old Deerfield was discussed in the class 
reading the Boy Captive. 
Holiday - no class 
Individual consultations on writing assignments 
and research projects were held in all classes. 
A slide show of postcards from the area was 
presented to all classes. The students in the 
play went to the auditorium to practice. 
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Daily Implementation Record of Project 
cont. 
Date 
5/28/86 
Wednesday 
5/29/86 
Thursday 
5/30/86 
Friday 
6/2/86 
Monday 
6/3/86 
Tuesday 
6/4/86 
Wednesday 
Social Studies 
Written assignments were due in class. Poems 
and stories were read aloud to the class 
In the C period class the timeline was com¬ 
pleted. Field trip permission slips for the 
Heath and Rowe and Catamount trips were 
distributed. 
Written assignments were still being read in 
class. Reminders were given about field 
trip permission forms to be handed in soon. 
Animals in western Massachusetts were 
discussed. Several stories read by the teach¬ 
er about bears and other large animals that were 
in this area stimulated a discussion and a 
list on the blackboard of animals that are no 
longer in this region in great quantity. The 
plight of the settlers in dealing with these 
animals was also discussed. 
Students were brought outdoors to a peaceful 
wooded area and the teacher read about the 
fall of Fort Massachusetts in North Adams. 
Comparisons were made to the Deerfield attack. 
Handouts distributed were: 1. The Second French 
and Indian War, 2. Beginnings of the War, 
3. The Line of Forts and 4. a copy of the 
illustration of Fort Shirley in Heath from 
Boys of the Border by Mary P. Wells Smith, the 
same author who wrote Boy Captive. A map of 
historic Deerfield was distributed to all 
students and studied in anticipation of the 
field trip. 
Nineteen students accompanied by two teachers 
and three parents went to Old Deerfield by 
school bus for the day. Students visited Hall 
Tavern for an orientation slide show, the Frary 
House, Wells-Thorn House and Old Burying 
Ground before having a picnic lunch and re¬ 
turning home. 
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Daily Implementation Record of Project 
cont. 
Date 
6/5/86 
Thursday 
6/6/86 
Friday 
6/9/86 
Monday 
6/10/86 
Tuesday 
6/11/86 
Wednesday 
6/12/86 
Thursday 
Social Studies 
Projects were due for all the classes. 
Presentationswere made by each student. 
The field trip to Heath and Rowe was cancelled 
due to the inclement weather. Students 
continued with presentations of projects. 
A handout of the Catamount Hill area was 
distributed. The mystery of why the settlers 
left the area was discussed. 
Preparation for the field trip to Heath and 
Rowe took place with students whose projects 
involved one of the forts being able to comment. 
Today 46 students in 3 classes, 4 teachers and 
1 parent went to Heath and Rowe on a field trip, 
visiting the Heath and Rowe Historical So¬ 
cieties and the sites of Fort Shirley and Fort 
Pelham. 
The field trip to Catamount was cancelled due 
to inclement weather. Parent and student 
evaluations were collected in class and a 
discussion of the local history project was 
held. 
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Daily Implementation Record of Project 
cont. 
Date 
5/12/86 
Monday 
5/13/86 
Tuesday 
5/14/86 
Wednesday 
5/15/86 
Thursday 
English 
The English component of the project was 
outlined and questions answered. A letter 
explaining the project to parents was 
distributed with the request that it be taken 
home. The geographical area of Deerfield was 
discussed, including the conditions of the 
early 1700's. 
The book Boy Captive of Old Deerfield was 
distributed to one class. There was discussion 
of the location of Deerfield and its impor¬ 
tance as a settlement. Significant waterways 
and natural resources were mentioned. Stu¬ 
dents were asked to begin reading. Due to the 
availability of only. 2 5 books, only one class 
at a time could read the novel. 
The students not reading Boy Captive of Old 
Deerfield were introduced to a poem from the 
Colrain history. It was presented orally by 
the teacher and then read by the class silently 
when distributed as a handout. Students 
reading the novel continued a discussion. 
Students not reading the novel read poetry 
selections. The class reading Boy Captive 
continued reading in class with discussions. 
5/16/86 
Friday 
5/19/86 
Monday 
5/20/86 
Tuesday 
A lesson on research skills and library 
utilization with a review of the library rules 
was conducted in the English classes. In¬ 
dividual consultations were held on progress 
of research. Another vocabulary installment 
for Boy Captive was distributed. 
Students gave presentations of poems that they 
had read and studied over the weekend. 
Student poetry presentations continued in 
class. The Heath Bicentennial play by Ed 
Calver was made available for students to read. 
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Daily Implementation Record of Project 
cont. 
Date 
5/21/86 
Wednesday 
5/22/86 
Thursday 
5/23/86 
Friday 
5/26/86 
Monday 
5/27/86 
Tuesday 
5/28/86 
Wednesday 
5/29/86 
Thursday 
5/30/86 
Friday 
English 
For the class reading the novel there was a 
test on Chapters 1-6. The C period class 
had the beginning of the novel read to them 
and the third class completed their poetry 
presentations. 
Primary and secondary sources as well as 
research skills were discussed. The C period 
class continued with the novel being read 
to them. Chapter 3 was completed. The group 
writing the play went to the auditorium to 
rehearse it. 
Students continued with poetry in two classes, 
reading the Boy Captive for homework. The 
novel was read aloud to the C period class. 
Another installment of vocabulary to correspond 
to the Boy Captive was distributed. 
Holiday - no class 
Field trip permission slips were handed out to 
those students going to Old Deerfield. Play 
practice was held for the students in the 
play. Individual consultations were held for 
those students who still needed assistance 
with their writing assignments. 
Students made a diary entry in class dating 
from the time period of the Deerfield Massacre. 
Discussion of the points of interest to be seen 
on the field trips was held. 
Reading of the Boy Captive continued. Discussion 
about places to be seen on the field trip was 
held. 
Students continued to read poetry in class and 
discuss its relevance to this area. Legends 
and tales about the area were discussed. 
Students were given a biographical quiz of 
famous people from the area. 
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Daily Implementation Record of Project 
cont. 
Date 
6/2/86 
Monday 
6/3/86 
Tuesday 
6/4/86 
Wednesday 
6/5/86 
Thursday 
6/6/86 
Friday 
6/9/86 
Monday 
6/10/86 
Tuesday 
6/11/86 
Wednesday 
6/12/86 
Thursday 
English 
Students.discussed the use of poetry, plays 
and stories as they tell history. Library 
visitations were made by those still needinq 
reference materials. 
Students made a diary entry in class dating 
from the time period of the reestablishment of 
Old Deerfield. Students were brought outside 
snd the conclusions of the segment from Boys 
of the Border was read. - 
Students remaining in school were able to 
complete research and work in the classroom 
on their projects. 
All students were invited to the auditorium 
to see the play written and produced by a 
group of students in the E period class. 
Parent evaluation sheets were distributed 
to all students with instructions to return 
them as soon as possible. Discussion of pro¬ 
jects and written assignments. 
There was a discussion of the Catamount area with 
poems such as The Farley Cemetary being read 
in class by the teacher. 
Students made a diary entry of what it was like 
to leave Catamount. Students in second group 
reading Boy Captive finished it. 
Students in both classes went on the field trip. 
Students wrote thank you letters to the 
museum guide and community resource lecturers 
who helped them during the field trips. 
APPENDIX E 
Classroom Handouts 
Students' Assignments 
126 
Phase I 
1* Write f P_laYr poem or short story based on his- 
torical facts. Students will select a topic 
trom a list* of people, places and events related 
to western Massachusetts. Research on the selected 
topics will be done in and out of the classroom, 
in the school and public libraries and local 
historical societies. Students will receive 
instruction in locating primary and secondary 
sources. 
Phase II 
2. Complete a project based on a topic related to 
the pas~ Students will be given a list* of 
topic ideas from which to select their project. 
This component of the unit will engage the 
student in further research which will allow more 
independence and creativity on the part of the 
student. It will be possible for a student 
intensely interested in a particular topic to do 
both the written assignment and the project on 
the same subject. 
*Although a list of topics for each phase of the 
unit was provided, students were allowed to 
select other topics with the approval of the 
teacher. 
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APPENDIX F 
Evaluation Forms 
Student Questionnaire 
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NAME_ 
TOWN YOU LIVE IN 
AGE 
NUMBER OF YEARS YOU HAVE LIVED IN WESTERN MASS 
HAVE YOU EVER STUDIED LOCAL HISTORY BEFORE? YES 
^^tSTUDYING LOCAL HISTORY IN BOTH ENGLISH AND 
SOCIAL STUDIES MAKE IT EASIER FOR YOU? YES 
NO 
NO 
WHAT DID YOU ENJOY THE MOST? NUMBER THE FOLLOWING 
ACTIVITIES WITH NUMBER 1 BEING YOUR FAVORITE AMn \tnMppp 
10 YOUR LEAST FAVORITE--- ° NUMBER 
_ FIELD TRIPS 
_ RESEARCH 
_ READING BOY CAPTIVE 
_ MAP WORK 
_ READING POETRY 
_ CLASS DISCUSSIONS 
_ HAVING SOMEONE READ TO YOU 
_ WRITING A PLAY, POEM OR STORY 
_ DOING PROJECTS (Drawing, etc.) 
_ OTHER:__ 
WOULD YOU LIKE TO LEARN MORE ABOUT YOUR TOWN SOMEDAY 
DO YOU PLAN TO GO TO COLLEGE? 
DO YOU THINK YOU WILL LIVE IN WESTERN MASSACHUSETTS 
FOR MOST OF YOUR LIFE? 
HAVE YOU EVER BEEN TO BOSTON? 
HAVE YOU EVER BEEN OUT OF MASSACHUSETTS? 
HAVE YOU EVER BEEN OUT OF NEW ENGLAND? 
YES NO 
YES NO 
YES NO 
YES NO 
YES NO 
YES NO 
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You have just 
unit. Please 
objectively. 
Student Evaluation 
completed a four week local history curriculum 
complete this evaluation form honestly and 
1* Did y°u enjoy this activity-centered learning activity? 
2. Would you like to see it offered to next year's seventh 
graders? 
3. What did you like best about this unit of study? 
4. What did you like the least? 
5. Do you feel you learned a lot or a little about your 
local heritage? 
6. What, if anything, could be added to make this program 
better? 
7. What, if anything, should be left out? 
8. Was the length of the program (check one) 
_just right, _too long, _too short 
9. Would you like the opportunity to study local history 
again? 
10. Additional comments: 
Optional Signature 
Parent Questionnaire 
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Dear Parent or Guardian of a Seventh Grader: 
hi story Curriculum*1 unites ^art ^ 
classes. Please take a moment to heip evaCaL C Judies 
1. Did your seventh grader discuss local history 
homework assignments with you durinq the 1 
past month? y 
2. Were you able to assist your son or daughter 
with any homework assignments? 
3. Was your son or daughter enthusiastic about 
studying local history? 
4. Did your seventh grader visit any of the 
following places during the past month as a 
result of this curriculum project? 
A. Public Library 
B. Historical Society 
C. Town Hall 
D. Other 
specify 
5. Do you feel this unit of study increased your 
son's or daughter's awareness of our local 
heritage? 
6. Would you like to see this type of curriculum 
included on a regular basis? 
Your comments and suggestions are welcome: 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Optional signature 
Faculty Evaluation 
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1. Did you notice any improvement in student 
a. attitude 
b. behavior 
c. interest in subject matter 
2. Do you feel the integration of local history 
into the social studies and English 
curriculums was successful? 
3. Was the length of the unit appropriate? 
4. Was the material appropriate? 
5. Would you liek to try this again next fall? 
6. What changes, if any, would you recommend? 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
7. Comments: 
Name and Date 
APPENDIX G 
Student Writing Samples 
FORT SHIRLEY 
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Israel Williams was at the barn of Fort Shirley. A 
note had arrived from the French and Indians. They* said 
they were coming to get us. Israel rounded up his horses 
and rode home. Mr. Williams lived in a beautiful brown 
stained house. He barged in his home and bolted up the 
doors and sat down with many tools and weapons before him. 
He got up, grabbed the gun and was ready. Israel heard his 
horses neighing. The Indians were coming. Mr. Williams 
was ready. He heard the Indians yelling their warhoop. It 
got louder, then really soft, and then went away. Israel 
looked all around. They never stopped to kill anyone. Mr. 
Williams was relieved. He cane in and went to bed. The 
Indians became friends with Israel Williams. There were 
no more wars ever. There were a lot of memories. 
FOUNDRY VILLAGE 
As I lazily gaze across the road to the river with the 
hot sun beating relentlessly at my back, I try to imagine 
the way my grandfather's house and the rest of Foundry 
Village was about a hundred years or so ago. I remember 
my grandfather telling me that it was a place where they 
made iron casts. So I picture myself living in Colrain 
working at an iron mill. 
I would work hard molding the iron as beads of cool 
sweat collected at my upper lip and brow. I would pour it 
and move it to the river to be cooled. 
"Many men worked hard at the factory making casts out 
of iron," my grandfather said, "and that's how Foundry 
Village got its name because foundry is the mold where the 
iron is poured and cooled to make its shape of a cast. 
So they called it Foundry Village 
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the little red schoolhouse 
It was May 8, 1788. It was a sweet smell i nrr o 
Sarah and her older brother Ebenzer ^e getting"9 
ready to ride their horses to school Todav ^ 9 
day of school in Rowe. When Ebenzer’and hi! *heir first 
Joshua got to school their chore wls " get watlr^ofth 
neighbor's well. water irom the 
ren an^Mrs? °hUd- 
desks bolted to td' f loo" InltV corner^relasTdince1* 
cap for any bad child, a teacher's desk, books and tabled 
were aiso in the room. One day Mrs. Sibley called Sarah 
to the blackboard to do an arithmetic problem. 
At recess the boys played baseball. When the bell 
rang the ball rolled away from them. During the winter the 
a£d.Mrs- Sibley went sliding while the girls played 
with their apple head or cornhusk dolls. 
Seven years later Sarah married John Smith. Thev lived 
in Rowe, and they had four children who also went to Rowe 
Schoolhouse. 
BRIDGE OF FLOWERS 
"Isn't it hard to believe that the Bridge of Flowers 
was once used as a passageway for trolley tracks to ao across 
the Deerfield River?" said Mrs. Walter Burnham as she 
looked out her window, seeing all the weeds growing across 
the tracks. This wasn't a pretty sight. Mrs. Burnham was 
thinking of ways that she could improve the bridge. Then 
she had a wonderful idea. She said, "What if I got a bunch 
of individuals to help and donate money?" They planted 
shrubs and flowers on the bridge. 
In 1949 the Bridge of Flowers was named in the will of 
Mrs. Sawyer, a resident of Maine. Now the Bridge of Flowers 
is one of the prettiest sights anybody has ever seen. 
THE HAUNTED HOOSAC TUNNEL 
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Shelly and Dawn walked up to the mouth of the Hoosac 
Tunnel. They wanted to go in to see what it looked like 
but it was pitch dark, and they wondered how they would be 
^QiSee' wT^e^W51^ed 3 little »«y- Shelly remembered 
that 19 2 men had died m the building of this tunnel. She 
was related to one of them. It made both girls feel'wierd 
to know that the tunnel was 111 years old. Suddenly Dawn 
heard a noise coming toward her from inside the 20 foot 
high opening. She checked to see if Shelly had heard it, 
too. This made them both feel even stranger. Perhaps 
it was an animal or perhaps it was a ghost. They turned 
and ran out of the tunnel and headed for home full of 
exciting talk. 
HOOSAC TUNNEL 
One day in my whole life I remember really well. It 
wasn't a good day; it was a day that some men got killed in 
the Hoosac Tunnel, and one of them was my dad. My dad told 
me to be proud of him because he helped build the tunnel. 
He also told me not to take it so hard if he got killed 
because it would just hurt more. 
Now and then I just go and visit the Hoosac Tunnel. Once 
in a while I go and sit on a rock and try to see what hap¬ 
pened to my dad. My mom told me that there was an ex¬ 
plosion and he got killed with 12 other men. It was a sad 
story for me, my mom and for the rest of the people. They 
finished the tunnel a couple months later. The tunnel cost 
$14,000,000. At least that's what my mom said. She also 
told me 192 people had died in the Hoosac Tunnel before my 
dad died. He told me it would take about 20,000,000 bricks 
to build it. He told me the length of brick arching was 
7,573 feet'long. As I got older, I found out that what dad 
told me was all true. 
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THE HOOSAC TUNNEL 
fa.,°ne day 1 walked through the Hoosac Tunnel wi+-h m 
father The Hoosac Tunnel was built in 187S n y 
walk through the tunnel our light went ™, ’5'. D rlng °ur 
we could see a tiny light at t£e end of^ tulnlt tf' 
the way through the tunnel there are ^ l l % C *A11 
people can stand in if a trSn comes. i^tSfbLjd no S*' 
the tunnel 192 people were killed. My father and t J 
isri36Ymi? B°?t0n t0 meet my m°ther. The Hoosac Tunned °n 
is 136 miles from Boston. When we got out of the tunnel 
we could see a small light. We thought it was another ^ 
person, but as the light got closer we realized it was a 
tram. After we watched the train we left to go to Boston 
got to Boston we told my mother what we did. She 
thought we got in a car accident. 
MOSES RICE 
On one beautiful day in August Mr. Rice was workinq 
in the fields next to his fortified home. Inside his wife, 
Mrs. Rice, and his children Tamar, Dorothy, Dinah and 
Freedom French - Arron's bride of last November - waited 
for him to return so they could eat their noonday meal. 
His children became bored and went outside to pick* 
flowers or berries. The year of 1755 had a beautiful spring 
The whole side of the hill was alive with color and flowers 
and a bright green glow showed all over the house of Moses 
Rice and his family. 
All was calm, and no one broke the silence until the 
wild yelling and whooping of a pack of savages came down 
upon the group of unsuspecting settlers. Mr. Rice tried 
to defend himself and was instantly scalped by one war- 
excited Indian. Tamar and Dorothy were dragged off into the 
woods by a. few of the Indians and Dinah made it to the fort 
in a few huge terrified bounds. While all this was happen¬ 
ing, the slave, Johnny, had made a break for it to Taylor 
Fort, six miles away. 
Moses was brought into the house, with his head still 
bleeding. He died one hour later. It was assumed that the 
two other children, with the exception of Dinah, were killed 
The troops from Fort Taylor came and forced the Indians 
into a retreat back to wherever they were hidden. 
This was one of the first massacres in the history of 
the Indian wars. 
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THE INDIANS ARE COMING 
The Indians are coming I The Indians are coming! 
Sound the alarm!" Only one Indian is here, but already 
three people are dead. All you hear is the sound of guns 
and people screaming. All you smell is gun powder. "All 
the Indians are here now," is what I heard from the captain 
of Fort Massachusetts. 
It’s one week later and I've moved to Rowe. My house 
is close to Fort Pelham. Fort Massachusetts is five miles 
away, but I can still hear gun shots in the distance. I 
lay in my bed at night thinking that I'm only five miles 
away from it, and if it comes this way, I could die. All 
I hear from my friends is "Will we die/" I can't answer 
that, but I know we can fight them to our last minute. 
I kept dreaming that I would die, but at last I did. 
It was a slow and painful death. All I could think of was 
my friends and how they would live. When I died, I swore 
to God that I would help the good people of Old Deerfield 
to survive the French and Indian War. 
THE SCHOOL HOUSE 
It was built in 1770 and was built on South Road. It 
was the first school house in town. When the school was 
built, Heath and Charlemont were separated. It was opened 
and closed a lot because there weren't enough kids. It 
closed forever in 1948, and the kids got shipped by bus to 
Branch School. 
THE BRIDGE OF FLOWERS 
It was used as a trolley line in 1908. 
Wasn't this really great? 
In 1929 they planted some seeds. 
Now it looks just fine. 
Flowers blooming here and there 
Flowers blooming everywhere! 
The flowers are pretty and so bright 
Walk across! What a sight! 
THE CEMETERY 
Atop of Colrain Mountain, 
Bearing toward the left. 
Hidden behind some tall oak trees, 
Is where some were put to rest. 
Along the gray stone wall 
That runs around the edge 
Lilac bushes are in bloom 
Pale white gravestones stand on edge. 
Ezra Newton's family 
There were thirteen in all 
Emma, Nellie, Bertha, Samuel 
All buried within the wall. 
Captain Isaac Farley 
Fought in the war between the states 
His gravestone still stands tall 
But time has erased the'-dates. 
It seems this little cemetary 
Is visited less and less. 
No flowers decorate the graves; 
It doesn't look its best. 
But the history written among its stones 
Is priceless as they say. 
It can't be lived all over 
But should be remembered everyday. 
MARY LYON 
Mary Lyon was born Feb. 28, 1797. 
She was born in a part of Buckland, MA. 
She is what we call today, a hero. 
She was a woman, no doubt about that, 
And the men took her for granted, and 
They were sorry that theydid that. 
She cared for women as we learned 
Later, 
And they all trusted her very much. 
She did something men had doubted 
Her on. 
She founded Mount Holyoke College 
For women. 
All men learned she did not give 
Up, 
And all women loved her, and thought 
She was great. 
Also, men learned she was persistent, 
And she definitely was.'- 
THE ROYER HOUSE 
On Royer Road in Heath 
Stands a 200 year old house. 
With a total of 10 rooms 
Lived Peter Royer, children, and his spouse. 
The house was built around 1785. 
It's so incredible, it's still alive. 
Since Peter Royer lived here, 
Until this day Royer Road is its name. 
The Royer family married, and moved away; 
Then Clarence Cutter came on the way. 
When Clarence moved, 
Robert Randall came. 
The Gowdy's moved there in 1977. 
They love it here and feel it's heaven. 
Sandy and Lorin always wanted an old farmhouse, 
So they came to Heath and found one with a field 
mouse, 
The Gowdy's are here today, 
And they sure do hope to stay! 
CATAMOUNT 
Catamount is a huge mountain of woodland and cavPQ 
Everv trailS t0 take you could easily get list Every time that I go up there not taking a trail ? find t' 
T°0 0'snd Buf itP atnhe SkY and imagine myself ^ ?nmthe1Ce 
STfLr: 
tunnels I never really get to go through. When I see all 
these old houses that have nothing left but rock wall 
supports, it makes me wonder though, "Why did our ancestors 
move west? Gold? Too harsh weather?" ancestors 
There's a list of people who once lived in that forest 
of wonders. The one house that I like the most is riqht 
next to Catamount Lake. There's a road and even a bridge 
that takes you right next to it. I sometimes wish I could 
rebuild it. My friend found a pot up there, and to this 
day he has it at his house. The people who lived there were 
the Wilkins around the 1700's. 
I hope, someday, that Catamount will be populated once 
more and that a town will be near the lake. 
THE BRIDGE OF FLOWERS 
One day in 1908 there was a bridge built for the 
Shelburne Falls and Colrain trolley. It carried school 
students and other passengers on the trolley. And then with 
the advent of the automobile, revenues from the street 
railway declined. So, in 1927 it was sold to Julius 
Blassberg. Then weeds began to grow all over beside the 
trolley tracks and on the abandoned trolley. A woman named 
Mrs. Walter Burnham of Shelburne offered a brilliant idea 
or vision:, a bridge of flowers instead of the weeds. 
So the Shelburne Falls Woman's Club formed a committee. 
Julius Blassberg gave the club a five year lease. The 
Bridge of Flowers as it now is today has all kinds of beauti¬ 
ful flowers. There are lilies and rose, violets and bushes, 
daisies and morning glorys and many more. The Bridge of 
Flowers is now living happily ever after. 
MARY P. WELLS SMITH 
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Mary P.W. Smith was born July 23, 1840, in Attica 
New York. Her father was Dr. Noah s. Wells! Se was ™ 
of William Wells and grandson of Colonel David Wells who 
^ 1774' MarY'S b6Came 3 
It was a sunny day when Mary's dad said, "Mary we 
are moving back to Greenfield." It was in 1842 he said that 
. .. 1FofT.a short whlle' they lived at the Greenfield Meadows' 
at the Nims Farm. In 1850 he finally built a house on Davis 
Street. It is now called 140 Davis Street. 
Mary kept bugging her dad saying, "Let me help build the 
house. All Mary did was hammer some nails, and that's 
about it. 
Mary’s father quit doctoring, but Mary begged him not 
to. "Please father, don't." But he didn't listen. So he 
went into public service. He was the Town Clerk, Town 
Treasurer and also the Assistant Clerk of Courts for 32 
years. 
Mary's brother Thaddeus died, at the age of 22 of chicken 
pox and leprosy. 
Mary went to school in Greenfield. She could turn all 
the boys' heads and she graduated from high school in 1858. 
Mary loved to write stories. When she was a kid she 
liked to write. When she grew up she became famous for her 
stories. Her first story was "The Young Puritans." She 
also wrote "Boy Captive of Old Deerfield." She wrote many 
other books. That's how she became famous. 
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MRS. WILLIAMS 
Mrs. WiiliamstdiedtofYbeingrsickiandatS h°W She died‘ 
when Mr. Williams looked back and ^ t^ed* . Zt a11 started 
Then he asked Suchkeecoo if he could aid%isC£illUaWs‘ 
keecoo said. "Thp Fnrri-iov, xu nis Wlfe- Such- 
So then Mr. Williams aided his^if^and le^he^put’all'h 
weight on him Then Mr. Williams aided her for a while r 
Then Oioteet (the fiercer Indian) saw them and ; 
and made Mr. Williams get back in line where S/ ! 
Uyfneh s° kept walking. Mr. Williams looked back ^ 
Win^ame Olotee!: “aved his hatchet rather close. Mrs ' 
llliams was walking evidently with great difficulty QhP 
was about to die, but she heard her husband's las“words to 
her, Farewell, dear wife, desire of my eves rod ho 
with three." Then she was left alone Lo^her'crue! outers 
It was all over for the poor wife. Struggling through?he 
t 61 a?d.nearly died- She was unable to alcend 
this mountain; at its foot the cruel master slew her with 
one stroke of his hatchet. Then Mr. Williams burst into 
tears, and his wife was left prey to wild beasts. 
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